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TEACHING ANTHROPOSOPHIC PSYCHOLOGY 1 

 
Roberta Nelson 2 3 

				

				When	I	was	a	youngster	I	playacted	at	being	a	teacher.	My	mother	was	a	teacher	so	
I	knew	what	was	necessary	to	conjure	up	a	schoolteacher.	I	required	a	dress	and	high	
heel	shoes.	Mom	provided	the	desired	apparel.	A	black	board,	a	piece	of	chalk,	a	red	
pencil	 for	 marking	 up	 student	 papers,	 a	 ruler,	 and	 a	 book	 to	 teach	 from	 were	
indispensable	 props.	 A	 variety	 of	 cardboard	 boxes	 functioned	 as	 pupil’s	 desks.	My	
teddy	 bears	 and	 dolls	 performed	 as	 students,	 if,	 I	 could	 not	 persuade	my	 younger	
siblings	or	neighborhood	kids	to	take	their	positions	in	make-shift	desks.	With	props	
in	place	and	students	seated,	I	was	set	to	assume	my	stance	in	front	of	the	class	with	
book	and	 ruler	 in	hand.	My	status	as	 teacher	 commanded	student	attention.	 If	not	
dutiful,	reprimand	arose.	The	disobedient	student	was	placed	on	a	stool	in	the	corner	
of	the	room.		

				I	am	no	longer	a	youngster	imagining	rapt	students	in	front	of	me.	Dresses	and	high	
heels	 were	 swapped	 for	 jeans	 and	 tennis	 shoes.	 Creating	 a	 learning	 community	
replaced	the	“expert”	with	ruler	and	book	in	hand.	The	field	of	study	is	no	longer	the	
alphabet.	 Anthroposophic	 psychology	 has	 been	 exchanged	 for	 the	 ABC’s.	 Nothing	
remains	 from	 those	 early	 teaching	 simulations	 except	 the	 realization	 of	 a	 child’s	
fantasy	to	become	a	teacher.		

The	“Way,”	the	“What,”	and	the	“How,”	of	Teaching	

Seeking	for	the	Divine	.	.	.	has	been	a	major	aspiration	and	force	in	all	cultures	and	
periods	of	history,	yet	it	has	been	virtually	ignored	by	traditional	psychology	.	.	.	.	
Regular	people	with	ordinary	problems	who	are	also	on	a	spiritual	path.	 .	 .	are	
looking	for	therapists	who	will	honor	their	seeking	for	something	sacred	and	who	
can	respect	their	whole	being,	in	its	psychological	and	spiritual	fullness,	rather	

																																																								
1 Received: 13-12-2018 
2	Participant	Train	the	Trainers	I	(2014),	II	(2016),	and	III	(2018)	
3	Ph.D.	Licensed Professional Clinical Counselor (LPCC). Licensed Addiction Counselor (LAC). EMDR 
Practitioner. Certified Psychosynthesis Training. 
Faculty Chair for Association for Anthroposophic Psychology (AAP) in USA.  
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than	 belittling	 or	 minimizing	 their	 spiritual	 seeking,	 as	 much	 of	 traditional	
psychology	has	historically	done.4	

				The	forthcoming	paper	is	a	response	to	a	call	from	the	International	Federation	of	
Anthroposophic	 Psychotherapy	 Associations	 (IFAPA).	 Teachers	 of	 anthroposophic	
psychotherapy	were	invited	to	submit	an	essay	addressing	the	following	topic:	how	to	
teach	anthroposophic	psychotherapy.	Besides	attending	to	the	manner	and	means	of	
teaching,	in	other	words,	the	“how”	of	instructing,	this	discourse	will	also	take	up	the	
“why,”	the	“what,”	and	the	“who”	of	teaching.		

				“Why”	 presents	 the	 reason	 or	 purpose	 for	 something.	 Because	 the	 IFAPA	 essay	
request	uses	the	word,	“psychotherapy”	it	behooves	the	author	to	explain	“why”	she	
will	be	highlighting	anthroposophic	 “psychology”	 throughout	the	essay.	The	United	
States	team	of	anthroposophic	psychology	educators,	including	Dr.	David	Tresemer,	
Dr.	 James	 Dyson,	 and	 myself,	 Dr.	 Roberta	 Nelson,	 facilitate	 a	 three-year	 program	
labeled	 as	 anthroposophic	 psychology.	Explaining	 the	 choice	of	 “psychology”	 as	 an	
alternative	 for	 the	word	 “psychotherapy”	will	 likewise	 shed	 light	on	 the	program’s	
curriculum	─	 the	 “what”	or	 information	 specifying	 something	─	 plus	 the	means	 of	
instruction	─	which	is	the	“how”	of	teaching	anthroposophic	psychology.		

The	Why:	Anthroposophic	Psychotherapy	Lacks	Credibility		

				There	are	principally	five	reasons	for	choosing	the	word	“psychology”	in	the	United	
States	(U.S.)	association.	The	first	consideration	involves	credibility	and	efficacy.	The	
American	Psychological	Association	(APA)	and	the	American	Counseling	Association	
(ACA)	 do	 not	 recognize	 anthroposophic	 psychotherapy	 assessment	 or	 treatment	
practices	 as	 creditable	 therapeutic	 approaches	 to	 mental	 health.	 The	 absence	 of	
evidence-based	data	degrades	the	efficacy	or	value	of	anthroposophic	psychotherapy	
in	the	U.S.	Thus	a	clinician-in-training	can	not	utilize	anthroposophic	psychotherapy	
to	 meet	 licensing	 requirements.	 Nor	 can	 clinicians	 lawfully	 claim	 to	 practice	
anthroposophic	 psychotherapy.	 In	 order	 to	 avoid	 possible	 censorship	 from	
mainstream	 mental	 health	 associations	 and	 licensing	 boards,	 the	 Association	 for	
Anthroposophic	Psychology	 (AAP)	opted	 to	 forego	 the	word	“psychotherapy”	 in	 its	
title.		

The	Why:	Absence	of	Anthroposophic	Therapies		

				There	 is	another	practical	reason	as	well	as	credibility	 for	setting	aside	the	word	
“psychotherapy.”	The	definition	of	psychotherapy	is	pertinent	here.	Psychotherapy	is	
interpreted	 to	 mean	 the	 treatment	 of	 mental	 health	 disorders.	 Anthroposophic	

																																																								
4 Miller,	William.	(2000).	Integrating	spirituality	into	treatment.	Washington,	DC:	American	
Psychological	Association.	p.	3 
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psychotherapists	 ideally	 refer	 their	 clients	 to	 anthroposophic	 doctors,	 and-or	
therapeutic	eurythmists,	or	rhythmical	massage	therapists,	and	so	on.	“Treatments”	
based	upon	anthroposophy	require	trained	practitioners.	There	are	300	members	in	
the	American	Association	for	Anthroposophic	Medicine	and	Therapies	(AAMTA).	Out	
of	 52	 states	 and	 territories	 in	 the	 U.S.,	 only	 18	 have	 medical	 doctors	 trained	 in	
anthroposophical	medicine.	The	United	States	is	the	third	largest	country	in	the	world.	
Its	territory	covers	vast	spaces	with	differing	geology	and	population	dispersion.	I	live	
in	North	Dakota	located	in	north	central	United	States.	The	nearest	anthroposophical	
physician	 is	 641	miles,	 or	 a	 13	 hour	 drive,	 away.	 There	 are	 no	 anthroposophical	
medical	 practitioners	 or	 therapists	 living	 in	 this	 region.	 The	 absence	 of	
anthroposophic	practitioners	is	notable	since	the	APA	and	ACA	ethical	codes,	as	well	
as	state	and	legal	licensing	boards,	mandate	that	therapists	do	not	engage	in	activities	
outside	of	 their	 scope	of	practice.5	6	Thus	a	psychotherapist	 cannot	 recommend	an	
anthroposophic	 remedy,	 or	 demonstrate	 a	 helpful	 eurythmy	movement	 to	 a	 client,	
without	legal	rebuke	involving	potential	loss	of	license	to	practice	psychotherapy.		

The	Why:	Endorsement	of	Specialty	Divisions		

				Another	reason	for	the	use	of	the	word	“psychology”	is	an	acknowledgement	by	APA	
and	 ACA	 of	 specialty	 divisions	 within	 their	 associations.	 The	 psychology	 and	
counseling	associations	recognize	that	religion	and	spirituality	are	justifiable	mental	
health	 fields	 of	 study.	 As	 a	 “specialty”	 division,	 religion	 and	 spirituality	 require	
education	in	order	for	a	clinician	to	ethically	integrate	these	subjects	into	their	clinical	
practice	as	stated	in	the	ACA	code	of	ethics.		

New	Specialty	Areas	of	Practice:	 counselors	practice	 in	 specialty	areas	new	 to	
them	 only	 after	 appropriate	 education,	 training,	 and	 supervised	 experience.	
While	developing	skills	in	new	specialty	areas,	counselors	take	steps	to	ensure	the	
competence	of	their	work	and	protect	others	from	possible	harm.	7	

				Specialty	 trainings	 do	 not	 supersede	 licensing	 requirements.	 Consequently,	
anthroposophic	psychology,	which	is	the	study	of	a	spiritual	science,	would	be	viewed	
as	a	“specialty”	division,	therefore	defensible.	While,	anthroposophic	psychotherapy,	
defined	as	the	treatment	of	mental	health	disorders,	is	untenable	because	of	the	lack	
of	 evidence-based	 data	 causing	 dismissal	 by	 mental	 health	 licensing	 boards	 as	
erroneous.		

																																																								
5	American	Counseling	Association.	(2014).	ACA	code	of	ethics	and	standards	of	practice.	Alexandria,	
VA:	Author.	
6	Ethical	Principles	of	Psychologists	and	Code	of	Conduct.	(2017).	American	Psychological	Association.	
Washington,	DC.	
7	American	Counseling	Association.	(2014).	ACA	code	of	ethics	and	standards	of	practice.	Alexandria,	
VA:	Author.	P.	8.	
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The	Why	and	the	What:	Reductionism	in	Psychology		

				In	 addition	 to	 licensing	 criteria,	 practical	 considerations,	 and	 the	 inclusion	 of	
religion	 and	 spirituality	 as	 credible	 specialty	 divisions,	 there	 is	 a	 fourth	 purpose	
illuminating	the	U.S.	team’s	choice	of	the	word	“psychology.”	The	selection	of	terms	
involves	a	significant	deficit	verifiable	within	contemporary	psychology	─	omission	of	
the	 spiritual	 dimension,	 this	 causes	 a	 reductionistic	 view	 of	 human	 nature	 and	
development.	This	exclusion	was	acknowledged	in	the	opening	quote:	“.	.	.	the	Divine	.	
.	.	has	been	virtually	ignored	by	traditional	psychology	.	.	.”	Spirituality	is	a	synonym	for	
the	word	“Divine.”		

				Deficits	justify	research,	as	well	as	inclusion	of	information	in	order	to	remedy	the	
shortfalls.	 In	 the	 lecture	 series,	 Inner	 Experience	 of	 Evolution,	 Rudolf	 Steiner	
acknowledged	the	prevalence	of	reductionism	in	psychology,	declaring,	“I	have	often	
drawn	 attention	 to	 the	 fact,	 that	 in	 nineteenth	 century	 German	 psychology,	 the	
expression	 ‘”soul	 theory	without	 soul”’	 gradually	 came	 into	 use.’”	8	Anthroposophical	
cosmology	 is	 well-suited	 to	 address	 this	 widespread	 gap	 in	 psychology,	 which	 is	
defined	merely	 as	 the	 study	 of	 the	 scientific	 functioning	 of	 the	mind	 and	 its	 tasks.	
Anthroposophic	 psychology	 has	 the	 potential	 to	 restore	 the	 integrity	 of	 the	word,	
“psychology,”	by	reinstating	a	holistic	curriculum	centered	on	“psyche-logos,”	which	
expands	far	beyond	a	redefinition	of	the	mind	and	its	functions.		

What:	Themes	Emphasized	by	AAP		

				It	 is	defendable	 for	AAP	 to	 tackle	 this	deficit	─	 the	 reductionistic	view	of	human	
nature	and	development	─	in	the	discipline	of	psychology.	To	do	so	the	Association	for	
Anthroposophic	 Psychology	 (AAP)	 includes	 the	 following	 themes,	 which	 are	
presented	 in	 nine	 seminars,	 over	 a	 three-year	 period.	 The	 forthcoming	 curriculum	
outlines	the	“what”	of	a	course	of	study	in	anthroposophic	psychology.		

1. Re-membering	Psychology	through	Relational	Anthropos-Sophia:	Placing	
anthroposophy	 within	 the	 historical	 development	 of	 psychotherapeutic	
perspectives;	from	Freud	to	the	DSM	and	beyond;	challenges	to	soul	and	spirit	
in	the	context	of	contemporary	culture	and	psychology,	and	how	to	respond;	
satisfying	 the	 demand	 for	 “evidence-based”	 research;	 soul-development	
dynamics;	Pathos	and	Spiritus;	seven	adult	learning	processes	as	framework	
for	the	entire	course;	the	Counselor’s	Mandate;	ontological	security	as	key	to	
the	development	of	the	“I”;	the	myth	of	Old	Saturn	and	the	Thrones:	the	soul	at	
the	threshold	as	the	crisis	of	our	times;	who	is	Sophia?;	who	is	Anthropos?		

2. Sacred	Wound,	Primal	Wound:	The	four-fold	human	being	and	the	elements;	
birth	to	seven	years	(the	first	septennial);	sacred	wound;	empathic	failure	and	

																																																								
8	Steiner,	Rudolf.	(2009).	Inner	experiences	of	evolution.	Great	Barrington,	MA:	SteinerBooks.	p.3.	



	
	
																																																																					

		

84	

CORPUS	DIDACTICUM	
IFAPA	

	
Roberta	Nelson	

Teaching	Anthroposophic	Psychology  
 

	

primal	wound;	the	pre-personal	self	and	the	child	of	self;	trauma,	cumulative	
trauma,	dissociation	as	response	to	trauma;	attachment	theory	and	attachment	
disorders	 re-visited;	 existential	 anxiety	 and	 its	 origins	 in	 the	 human	 story;	
transference	and	counter-transference	 in	counseling	and	 in	all	relationships;	
levels	 of	 consciousness;	 sensory	 experience	 in	 the	 young	 child;	 introducing	
primitive	ego	defenses;	creating	context	for	Oedipal	dynamics.		

3. Childhood’s	Trials	and	Accomplishments:	Erik	Erikson’s	polarities	as	guide	
to	developmental	stages;	7	years	to	14	years	(second	septennial);	integrating	
psychosynthesis	 models:	 basic	 principles	 of	 conscious/unconscious;	
repression	barriers	as	shadows	and	as	guardians;	exploring	sub-personalities	
as	instruments	of	the	“I”;	“the	9-	year	change”	as	gateway	to	earthly	maturity;	
sense	 psychology	 in	 relation	 to	 volition;	 introjection	 and	 projection	 as	
developmental	 necessity;	 developmental	 predispositions	 to	 obsession,	
compulsion,	fixity,	eating	disorders;	doubles,	shadow.		

4. Search	for	Identity	and	Authenticity:	Who	am	I?	The	years	14	to	21	(third	
septennial);	understanding	origins	and	manifestations	of	gender	and	sexuality;	
the	 emerging	 soul	 functions	 of	 thinking,	 feeling,	 willing—in	 their	 somatic	
contexts;	 core	 beliefs;	 idols,	 idylls,	 and	 ideals;	 depression	 and	 bipolar;	 self-
harm	and	suicide;	addiction.		

5. The	Karma	of	Materialism	and	the	Karma	of	Soul-care:	Soul	at	 the	edge;	
problems	 of	 spiritual	 bypassing,	 repression	 of	 the	 sublime,	 and	 induction;	
“Karma”—freedom	or	necessity;	negative	 life	processes;	what	are	 “beings?”;	
destruction,	its	necessity	and	its	excess;	the	power	of	doubt,	fear,	and	hate;	case	
presentation.		

6. The	 Self:	 Tolerating	 ambivalence;	 victimology:	 betrayal,	 violence,	 victim,	
perpetrator-	a	new	approach	to	these	knots;	the	power	of	forgiveness;	crisis	of	
identity	and	crisis	of	meaning;	Non-being	versus	Being;	the	years	21	to	42	(the	
Sun	 phase);	 the	 heart	 and	 other	 organs	 as	 psychological	 processes;	 the	
experience	of	“I”	between	past	and	future;	seven	planetary	types;	depression	
and	bipolar	disorder.		

7. Beyond	the	Self:	Initiation	or	pathology:	the	two	thresholds,	the	path	inward	
and	 the	 path	 outward;	 transition	 from	 self-actualization	 to	 self-realization;	
destiny	 and	 the	 call	 to	 a	 vocation;	 confronting	 the	 moral	 imperative;	 the	
elements	reconsidered;	psychopathologies	in	relation	to	organology;	celestial	
connections:	astrosophy	in	relation	to	psychosophy;	Theosophy:	the	wisdom	of	
divinity;	Mystery	of	Golgotha.		

8. Consolidating	the	Seven-fold	Map	of	the	Human	Being:	Seven-fold	map	to	
include	 levels	 of	 life	 processes,	 organ	 systems,	 evolution;	 negative	 life	
processes,	 elements,	 ethers,	 etc.;	 planetary	 seals	 as	 dynamic	 healing	 tools;	
translations	 from	 psychological	 mainstream	 to	 Anthroposophic	 psychology	
(e.g.,	NVC,	CBT,	anxiety,	depression,	dementia);	case	presentation.	

9. Summarizing	into	the	Twelve-Fold	Understanding	of	Human	and	World:	
Space	as	twelve-fold;	all	systems	(2-fold,	3-fold,	4-fold,	7-fold)	understood	in	
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the	 context	 of	 the	 twelve;	 ennobling	 personality;	 personality	 disorders	
introduced	in	relation	to	the	three	planes	of	space;	more	translations;	capstone	
projects;	“Re-membering	Psychology	through	Relational	Anthropos-Sophia.”		

				Deficits	 in	 the	 literature	 can	 justifiably	 be	 identified	 and	 expanded	 upon.	 It	 is	
worthwhile	 and	 sensible	 ─	 to	 bear	 in	mind	 the	 current	 legal	 and	 ethical	 codes	 of	
practice	 in	 the	 U.S.;	 and	 to	 attend	 to	 the	 origin	 of	 the	 word	 “psychotherapy.”	
Psychotherapy,	 as	 the	 Reader	 knows,	 is	 rooted	 in	 the	 word	 “psychology.”	
Psychotherapy	concerns	the	treatment	of	psychological	or	soul	disorders.	Considering	
that	 psychology	 informs	 psychotherapy,	 the	 Association	 for	 Anthroposophic	
Psychology	 (AAP)	 determined	 that	 the	 initial	 step	 was	 to	 confront	 the	 sweeping	
discrepancies	within	the	field	of	psychology.	Consequently,	the	AAP’s	curriculum,	or	
the	“what”	of	its	teaching	activities,	focuses	upon	expanding	the	materialistic	view	of	
human	nature	and	development.	Doing	so	likewise	influences	psychotherapy	or	soul-
healing.		

The	Why	and	the	How:	Actualizing	an	Integral	Psychology		

				The	final	point	in	this	section	of	the	IFAPA	essay	introduces,	but	does	not	conclude,	
the	 “how”	 of	 the	AAP	program	─	 integral	 psychology.	Ken	Wilbur	 defined	 integral	
psychology	as	a	psychology	that	presents	an	all-encompassing,	holistic	rather	than	an	
exclusivist	 or	 reductive	 approach.	 It	 includes	 both	 lower	 and	 ordinary	 as	 well	 as	
spiritual	or	transcendent	states	of	consciousness.	9	To	actualize	an	integral	course	of	
study,	 founded	 in	 anthroposophy,	 AAP	 incorporates	 complementary	 psychological	
epistemologies	and	methodologies,	such	as,	but	not	limited	to,	Cognitive	Behavioral	
Therapy;	 Client-centered	 psychotherapy;	 Depth	 Psychology;	 Gestalt	 therapy;	
Existential	therapy	and	Psychosynthesis.	Erik	Erikson’s	psychosocial	theory	of	human	
development,	an	epistemological	example,	as	well	as	Roberto	Assagioli’s	therapeutic	
approach	to	mental	health	are	two	examples	of	knowledge	theories	and	practices	that	
complement	anthroposophy.	Both	are	assimilated	into	the	AAP’s	course	of	study	and	
practice.		

				In	 contrast	 to	 obvious	 reductionist	 limits	 in	 psychology,	 valuable	 psychotherapy	
methodologies	are	wide-ranging	as	evident	in	a	comprehensive	review	of	therapeutic	
approaches.	10	For	example,	 consider	empathic	 listening,	 a	 technique	highlighted	at	
the	 September,	 2018,	 Goetheanum	 training	 entitled,	Teach	 the	 Teacher	 in	 Training	
Anthroposophic	 Medicine.	 Listening	 skills	 are	 extensively	 developed	 throughout	
contemporary	 therapeutic	 literature	and	practice,	demonstrated	but	not	 limited	 to,	

																																																								
9	Wilbur,	Ken.	(2000).	Integral	psychology:	Consciousness,	spirit,	psychology,	therapy.	Boston,	MA:	
Shambhala	Publications,	Inc.	
	
10	Corey,	Gerald.	(2017).	Theory	and	practice	of	counseling	and	psychotherapy.	Boston,	MA:	CENGAGE	
Learning.	
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Marshall	Rosenberg’s	communication	model;	11	Carl	Roger’s	client-centered	listening	
approach;12	or	empathic	listening	used	in	psychosynthesis	practices,	as	expanded	by	
Firman	and	Gila	in	the	book	titled,	Psychotherapy	of	Love.	13	

				An	 in-depth	 literature	 review	 of	 Carl	 Roger’	 contributions	 provides	 ample	
psychological	 theory	 and	 methods,	 adept	 at	 strengthening	 an	 anthroposophic	
approach	to	soul-study	and	practice.	Rogers’	quote	on	listening	illustrates	the	value	of	
an	integral	approach.		

When	someone	really	hears	you	without	passing	judgment	on	you,	without	trying	to	
take	responsibility	for	you,	without	trying	to	mold	you,	it	feels	damn	good.	.	.	.	When	I	
have	been	listened	to	and	when	I	have	been	heard,	I	am	able	to	re-perceive	my	world	
in	 a	 new	way	 and	 to	 go	 on.	 It	 is	 astonishing	 how	 elements	which	 seem	 insoluble	
become	soluble	when	someone	listens.	How	confusions	which	seem	irremediable	turn	
into	relatively	clear	flowing	streams	when	one	isheard.	14			

				Rogers’	 clinical	 work	 featuring	 empathic	 listening	 was	 substantiated	 through	
empirical	 evidence	 as	 an	 effective	 psychotherapeutic	 approach	 as	 early	 as	 1941.	15	
Psychological	contributions	extend	to	group	dynamics	championed	by	Irvin	Yalom.	16	
Or,	there	are	the	artistic	therapeutic	practices	outlined	in	Samuel	Gladding’s	book,	The	
Creative	 Art	 in	 Counseling.	17These,	 plus	many	more,	 contribute	 to	 anthroposophic	
psychology’s	approach	to	mental	health	and	soul-healing.		

				The	“why,”	 the	“what,”	and	the	“how”	of	 the	anthroposophic	psychology	program	
can	 be	 summarized	 in	 its	 emphasis	 upon	 an	 integral	 approach	 to	 anthroposophic	
psychology.	 An	 integral	 psychology	 deals	with	 the	 deficit	 identified	 in	 the	 opening	
quote:	“Seeking	for	the	Divine	.	.	.	has	been	virtually	ignored	by	traditional	psychology.”	
An	 integral	psychology	 invites	a	holistic	 curriculum,	 side-stepping	reductionism	by	
fostering	connectedness	within	oneself,	with	others,	with	spirit-beings,	and	with	the	
cosmos.	 The	 “how,”	 or	 the	 “integral”	 manner	 by	 which	 the	 AAP	 delivers	

																																																								
11	Rosenberg,	Marshall.	(2003).	Nonviolent	communication:	a	language	for	life.	Encinitas,	CA:	
PuddleDancer	Press.	
12	Rogers,	Carl.	(1995).	On	becoming	a	person:	a	therapist’s	view	of	psychotherapy.	New	York,	NY:	
Houghton	Mifflin	Company.	
13	Firman,	John	&	Gila,	Ann.	(2010).	A	psychotherapy	of	love:	psychosynthesis	in	practice.	Albany,	NY:	
New	York	Press.	
14	Rogers,	Carl.	(	)	On	becoming	a	person:	a	therapists	view	of	psychotherapy.	
15	Rogers,	Carl.	(1942).	Counseling	and	Psychotherapy:	Newer	concepts	in	Practice.	Boston;	New	York:	
Houghton	Mifflin	Company.	
16	Yalom,	Irvin.	(2005).	The	theory	and	practice	of	group	psychotherapy.	New	York,	NY:	Perseus	Books	
Group. 
17 	Gladding,	 Samuel.	 (2016).	 The	 creative	 arts	 in	 counseling.	 Alexandria,	 VA:	 American	 Counseling	
Association.		
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anthroposophic	psychology,	is	a	reply	to	Rudolf	Steiner’s	plea:	“What	must	be	rescued	
within	humanity	is	knowledge	itself;	knowledge	must	be	led	back	to	the	supersensible.”		

Who	is	the	Self	that	Teaches?	

It	 is	 impossible	 to	 study	psychology	without	being	at	 the	 same	 time	 that	which	 is	
studied,	 if	 one	 remains	 true	 to	 the	word	 ‘”psyche-logos.’”	And,	 similarly,	 it	 is	 quite	
impossible	to	do	psychotherapy	without	undergoing	therapy.	Jung	astutely	pointed	
out	that	one	can	only	go	as	far	with	a	patient	as	they	have	gone	with	themselves.	18	

	
There	is	a	maxim	credited	to	the	field	of	addiction,	which	introduces	another	
theme	pertinent	to	the	teaching	of	anthroposophic	psychology.	“Wherever	we	
go	there	we	are!”	Whatever	the	epistemology	or	the	methodology	that	a	teacher	
ascribes	 to,	 it	 is	 his	 or	 her	 selfhood	 that	 permeates	 all	 the	 activities	 of	
instruction.	Heedlessly,	educators	persist	 in	stressing	the	“what,”	 “why,”	and	
“how”	of	teaching.	Too	often	we	educators	ask:	What	subjects	are	we	going	to	
teach?	What	is	the	curriculum?	We	scour	through	books	to	discover	constructs	
and	 teaching	 methods.	We	 leave	 workshops	 disappointed	 if	 the	 presenters	
failed	to	add	to	our	stockpile	of	tips,	tricks,	and	techniques.	In	spite	of	the	reality	
that	we	 teachers	 long	 to	 increase	 our	 stash	of	 constructs	 and	methods,	 this	
essay	underscores,	“who”	is	the	self	that	teaches?		

				Teaching	 arises	 from	one’s	 inwardness.	 Gone	 are	 the	 dress,	 high	heel	 shoes,	 red	
pencil,	and	ruler	of	childhood	playacting.	In	their	place	is	the	realization	that	when	I	
teach,	the	condition	of	my	soul,	my	psychology,	is	projected	outwards.	I	can	no	longer	
rely	on	props	or	constructs.	Instead	I	am	left	with	an	ancient	appeal	─	know	thyself!	If	
I	 have	 sidestepped	 my	 Double,	 my	 inner	 demons,	 and-or	 the	 Lesser	 Guardian	 ─	
indicators	 of	 our	 time	─	my	 teaching	will	 accordingly	 reflect	 “spiritual	 bypassing,”	
experienced	 as	 either	 inflation	 or	 deflation,	 both	 apparent	 in	 the	 use	 of	 defense	
mechanisms.	Teaching	that	cherishes	and	challenges	the	learner	is	an	outcome	of	self-
knowledge.	 I	 cannot	 know	my	 students,	 if	 I	 do	 not	 know	 the	 heights,	 widths,	 and	
depths	of	myself.	I	cannot	support	student	becoming	if	I	have	neglected	or	aborted	my	
own	unfolding.	The	importance	of	“Who	is	the	self	that	teaches?”	is	confirmed	by	many	
educators	including	Steiner:		

Do	not	underestimate	the	importance	of	what	I	have	just	said,	because	you	will	
not	be	a	good	teachers	if	you	focus	only	upon	what	you	do	and	not	upon	what	you	
are.	Through	anthroposophy,	we	need	to	understand	the	importance	for	human	
beings	 on	 earth	 to	 act	 not	 only	 through	what	 they	 do,	 but,	more	 importantly,	
through	what	they	are.	.	.	.	A	teacher	concerned	with	developing	humans	affects	
the	students	quite	differently	from	a	teacher	who	never	thinks	about	such	things.	

																																																								
18	Sardello,	Robert.	(2013).	An	introduction	to	spiritual	therapeutics.	Golden	Press.	
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What	actually	occurs	at	the	moment	you	have	such	thoughts,	that	is,	when	you	
begin	 to	 understand	 the	 cosmic	 meaning	 of	 the	 breathing	 process	 and	 its	
transformation	through	education,	or	the	cosmic	meaning	of	the	rhythm	between	
sleeping	and	waking?	At	the	moment	you	have	such	thoughts,	something	within	
you	 fights	 against	 everything	 that	 is	 merely	 personality.	 At	 this	 moment	
everything	that	 forms	the	basis	of	your	personality	 is	dampened.	Something	of	
what	predominates	in	people	because	they	are	physical	human	beings	is	quelled.	
When	 you	 enter	 the	 classroom	 in	 this	unpretentious	 state,	 then	 through	 inner	
powers	a	relationship	is	created	between	you	and	the	students.	.	.	.	We	must	create	
this	relationship,	even	in	the	face	of	resistance,	from	what	we	make	of	ourselves.	
Above	all,	we	must	be	conscious	of	the	primary	pedagogical	task,	namely	that	we	
must	first	make	something	of	ourselves	so	that	a	living	inner	spiritual	relationship	
exists	between	the	teacher	and	the	student	19	

				The	above	quote	emphasizes	two	aspects:	the-self-that-teaches	while	also	stressing	
the	transformative	capacity	of	esoteric	knowledge,	if,	meditatively	worked	out	by	the	
educator.	 Both	 require	 self-knowledge	 and	 inner	 development.	 Teaching	 founded	
upon	meditative-working-	through-of-a-subject	allows	the	subject	to	have	a	presence,	
a	space	in	the	learning	environment.		

				It	is	essential	to	also	recognize	that	throughout	the	three-year	AAP	program	every	
seminar	participant	is	called	to	engage	in	self-exploration	that	advances	towards	self-
realization.	“Wherever	we	go	there	we	are!”	applies	to	all.	Hence	the	anthroposophic	
psychology	program	contains	inner	development	activities.	These	activities	support	
participant	learning	and	development	while	also	enhancing	and	enlivening	constructs	
that	escape	a	potential	teaching	hazard	─lifeless	concepts.	To	an	extent,	such	activities	
are	outlined	in	the	book,	Start	Now,	20	by	Steiner.	Besides	inviting	learners	to	pick	up	
developmental	activities,	they	are	used	by	faculty	to	foster	a	non-egotistical	approach	
to	teaching	─	another	potential	pitfall	for	educators.	Teacher-	centered	education	is	
sadly	all	too	often	a	student’s	experience.	Educators	who	teach	for	praise,	or	those	who	
use	the	lectern	to	pontificate,	typify	ego	entrapment.	To	avoid	puffery,	we	educators	
could	ask	ourselves:	How	can	I	aid	learning?	Am	I	merely	filling	up	space	and	time	with	
content?	 What	 is	 my	 purpose	 for	 teaching?	 Am	 I	 teacher-centered	 or	 student-
centered?	If	I	perceive	that	I	am	student-centered,	how	am	I	demonstrating	student-
centered	teaching?		

The	“How”	of	Teaching	of	Anthroposophic	Psychology	

				I	have	accentuated	and	defended	the	addition	of	the	“who”	question,	which	ought	
not	to	be	merely	an	add-on,	for	it	precedes	the	“what,”	“why,”	and	“how”	concerns	of	
																																																								
19	Steiner,	Rudolf.	(1996).	The	foundation	of	human	experience.	Anthroposophic	Press.	pp.	43-44.		
20	Steiner,	Rudolf.	(2004).	Start	now:	A	book	of	soul	and	spiritual	exercises.	Great	Barrington,	MA:	
SteinerBooks.	
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teaching	anthroposophic	psychology.	At	this	juncture	of	the	IFAPA	essay,	the	“how”	
question	comes	to	the	forefront.	The	“how”	of	teaching	relates	to	the	means	or	manner	
of	 conveying	 the	 curriculum.	 Means	 or	 manners,	 methods	 or	 styles,	 ways	 or	
approaches,	are	the	“operative”	protocols	that	a	teacher	uses	in	a	process	of	schooling.		

					This	 section	 will	 take	 account	 of	 three	 overall	 themes	 affecting	 the	 “how”	 of	
teaching.	First,	it	is	essential	to	bear	in	mind	the	characteristics	of	adult	learners.	Why?	
Characteristics	inform	methods	and	styles	of	teaching.	This	section	will	also	provide	
an	 illustration	 of	 an	 integral	method,	which	 is	 a	 holistic	potentially	 transformative	
exercise	 bringing	 unconscious	 personality	 content	 into	 consciousness.	 Lastly,	
components	of	a	learning	community	will	be	summarized.		

The	How:	Characteristics	of	Adult	Learners		

				The	adult	learners	who	enroll	in	the	anthroposophic	psychology	program	are	non-
traditional	 students.	 As	 such,	 they	 have	 learning	 goals,	 obligations,	 and	 priorities	
different	from	traditional	students.	Taking	these	features	into	consideration	is	vital	to	
an	implementation	of	an	anthroposophic	psychology	course	of	study.	Doing	so	credits	
a	relationship	between	earthly	and	cosmic	realties.		

				Selective.	Non-traditional	learners	select	courses	of	study	that	are	meaningful	and	
relevant	to	them.	Thus,	from	the	onset,	a	teacher	of	anthroposophic	psychology	must	
show	why	and	how	an	esoteric	curriculum	can	support	their	exoteric	existence.	This	
resolve	 is	 reflected	 in	 the	 AAP’s	 mission	 statement	 ─	 Re-membering	 psychology	
through	 relational	 AnthropoSophia	 ─	 asserting	 that	 this	 program	 will	 renew	
psychology	by	re-connecting	to	“psyche-logos.”	Through	a	variety	of	learning	methods,	
course	presentations	 link	 cosmic	realities	 to	earthly	experiences.	When	 instruction	
takes	 up	 the	 seven	 planets,	 for	 instance,	 numerous	 active	 learning	 styles	 aid	 the	
learner	in	discovering	where	Saturn,	or	the	Sun,	are	circling	in	their	lives	manifesting	
in	life	processes	and	aberrations,	etcetera.	Faculty	contrasts	contemporary	psychology	
methodology,	such	as	the	American	Society	of	Addiction	Medicine’s	(ASAM)	21	criteria	
for	assessment	and	placement,	with	Coenraad	van	Houten’s	seven	adult	processes	of	
learning,	because	the	ASAM	criteria	are	widely	used	by	Canadian	and	United	States	
mental	health	organizations.	22	

				Self-Directed.	 The	 non-traditional	 student	 tends	 to	 take	 responsibility	 for	 their	
learning.	This	 is	 shown	 in	goal	setting;	 in	determining	how	and	what	 they	want	 to	
learn;	as	well	as	their	willingness	to	evaluate	their	own	progress.	The	“self-directed”	

																																																								
21	ASAM	criteria	for	assessment	and	placement	are	widely	used	by	a	variety	of	mental	health	
organizations	throughout	Canada	and	the	United	States.	
22	Houten,	van	Coenraad.	(1995).	Awakening	the	will:	Principles	and	processes	in	adult	learning.	London,	
UK:	Temple	Lodge	Publishing.		
 



	
	
																																																																					

		

90	

CORPUS	DIDACTICUM	
IFAPA	

	
Roberta	Nelson	

Teaching	Anthroposophic	Psychology  
 

	

tendency	 is	 utilized	 throughout	 the	 AAP’s	 schooling	 process.	 During	 enrollment,	
would-be-students	are	asked	to	identify	their	learning	goals	and	expectations.	After	
the	third	seminar,	and	upon	completion	of	the	three-year	program,	participants	write	
a	letter	to	themselves	about	their	learning	goals	and	expectations.	It	is	placed	in	a	self-
addressed	envelope	to	be	mailed	at	a	future	date.	To	aid	self-direction,	van	Houten’s	
seven	adult	learning	processes	are	assimilated	throughout	the	three-year	program.		

				Knowledge	and	Experience.	Adult	learners	bring	years	of	previous	experience	and	
knowledge	 to	 a	 schooling	 program.	 It	 is	 necessary	 that	 the	 learning	 processes,	
transmitted	 by	 teachers,	 incorporate	 participants’	 earlier	 know-how.	 Discussion,	
sharing	 biographical	 data,	 color	 gestures,	 homework,	 storytelling,	 inviting	 group	
responses	to	questions,	are	all	communal	ways	employed	by	the	AAP	faculty	to	bond	
with	and	encourage	seminar	participants.		

				Problem-Centered.	 Overall,	 education	 and	 psychotherapy	 focus	 upon	 problem	
solving;	 hence,	 adult	 learners	 are	 also	problem-centered.	 Learners	 are	 attracted	 to	
content	and	experiences	that	they	can	apply	to	their	personal	and	professional	lives.	
The	anthroposophic	psychology	faculty	frequently	hears:	“How	can	I	apply	this?”	or	
“Give	me	practical	application	examples.”	Seeing	immediate	evidence	of	relevancy	is	
an	 ongoing	 participant	 demand.	 In	 part,	 self-	 knowledge	 and	 inner	 development	
exercises	fulfill	this	adult	learning	requirement,	as	do	case	studies.		

					Effective	 Teacher	 Characteristics.	 Non-traditional	 adult	 learners	 are	 aware	 of	
what	 they	 need	 from	 teachers.	 Teachers	 are	 expected	 to	 possess	 up-to-date	
knowledge,	employ	practices,	and	exhibit	competency	in	the	field	of	study.	They	must	
be	 able	 to	 provide	 information	 that	 is	 evidence-based	 and	 be	 well	 versed	 in	
psychological	theories	and	applications.	A	variety	of	teaching	techniques	is	expected;	
so,	we	teachers	need	a	stash	of	tips,	tricks,	and	techniques.	Additionally,	we	teachers	
must	be	able	 to	 stimulate	discussions	and	keep	 to	 the	 curriculum.	Learners	expect	
teachers	to	be	enthusiastic,	relational,	and	approachable.	These	anticipated	educator	
qualities	require	academic	and	professional	training.	Expected	qualities	are	associated	
with	 the	 teacher’s	 personhood.	 They	 presuppose	 self-knowledge	 and	 inner	
development,	which	is,	the	“who”	of	teaching.		

The	How:	Actualizing	an	Integral	Psychology	within	Anthroposophic	Context		

				The	 psychosynthesis	 model	 contributes	 psychological	 exercises	 that	 can	 bring	
unconscious	egotistical	motivations	into	the	field	of	consciousness,	an	activity	stressed	
by	anthroposophist,	Georg	Kuhlewind23,	and	illuminated	by	Roberto	Assagioli	in	the	
following	quote:		

																																																								
23 Kuhlewind,	Georg.	(1988).	From	normal	to	healthy:	Paths	to	the	liberation	of	consciousness.	Great	
Barrington,	MA:	Lindisfarne	Press. 
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We	are	dominated	by	everything	with	which	our	self	is	identified.	We	can	dominate	and	
control	everything	from	which	we	dis-identify	ourselves.	The	normal	mistake	we	all	make	
is	 to	 identify	 ourselves	 with	 some	 content	 of	 consciousness	 rather	 than	 with	
consciousness	itself.	Some	people	get	their	identity	from	their	feelings,	others	from	their	
thoughts,	 others	 from	 their	 social	 roles.	 But	 this	 identification	 with	 a	 part	 of	 the	
personality	destroys	the	freedom	which	comes	from	the	experience	of	the	pure	“I”.	24		

				Responding	to	the	question,	“Who	Am	I?,”	can	undercover	numerous	aspects	of	the	
personality	revealing	the	“Double,”	25	while	also	heeding	Steiner’s	admonition	related	
to	crossing	the	threshold	prior	 to	meeting	the	Lesser	Guardian.	26	What	 follows	 is	a	
sample	script	of	the	“Who	Am	I?”	exercise	designed	for	the	AAP	seminars.	Note	that	
van	 Houten’s	 processes	 of	 adult	 learning	27are	 partly	 engaged,	 as	 well	 as	 guided	
imagery,	another	psychological	method	attributed	to	contemporary	psychology.	The	
exercise	 is	 likewise	 an	 abreaction	 method	 for	 moving	 repressed	 trauma	 into	
consciousness.	Incorporating	these	four	─psychosynthesis,	adult	learning	processes,	
guided	imagery,	and	abreaction─	shows	AAP’s	effort	to	create	an	integral	psychology	
informed	by	Steiner’s	esoteric	cosmology.		

	

REVISED	“WHO	AM	I?”	EXERCISE:28	

	
Integrating	Contemporary	Psychology,	Psychosynthesis,	and	Anthroposophy		

Handouts:	(1)	Feeling	List,	(2)	Core	Belief	List.	
	
Supplies:	 (1)	 Journal	 (2)	 Selection	 of	 Soft	 Chalk	 Colored	 Pastels	 and/or	 Colored	
Pencils.		

				This	adaptation	of	Roberto	Assagioli’s	“Who	Am	I?”	exercise	can	be	used	to	explore	
your	 personality;	 a	 positive	 or	 negative	 event;	 aspects	 of	 the	 “Double;”	 an	 intense	
emotional	reaction	often	referred	to	as	trigger;	qualities	of	the	personal	“I,”	higher	“I,”	

																																																								
24 Assagioli,	Roberto.	(2012).	Psychosynthesis:	A	collection	of	basic	writings.	Amherst,	MA:	Synthesis	
Center	Inc.	 
25 Lievegood,	Bernard.	(1985).	Man	on	the	threshold:	The	challenges	of	inner	development.	Stroud,	UK:	
Hawthorn	Press.	p.	78. 
26 Steiner,	Rudolf.	(1994).	How	to	know	higher	worlds.	New	York,	NY:	Anthropsophic	Press.	P.184 
27 Van	Houten,	Coenraad.	(1995).	Awakening	the	will:	Principles	and	processes	in	adult	learning.	
London:	Temple	Lodge	Publishing. 
28 Assagioli, Roberto. (2012). Psychosynthesis: A collection of basic writings. Amherst, MA: Synthesis Center 
Inc.  
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and	 true	 “I;”	 29 a	 complex	 also	 labeled	 a	 subpersonality	 by	 Assagioli;	 a	 habitual	
behavior,	and	so	on.		

1.	General	Instruction:	The	“Who	Am	I?”	exercise	can	be	employed	as	a	“retrospect”	
or	backward	review	of	your	day	or	your	week.	It	can	also	focus	upon	a	particular	theme	
or	event,	which	was	difficult	and	problematic,	or	an	event	that	was	trouble-free,	calm.		

2.	Set-up	your	psychological	workbook	─	a	journal.	Recommendation:	Select	a	ring-
bound,	unlined	sketch	book.	These	notebooks	are	available	in	most	craft/art	stores	in	
a	variety	of	sizes.	Have	writing	and	drawing	supplies	available.	Soft	pastels	or	colored	
pencils.	
	
3.	Writing	Step:	On	a	sheet	of	paper,	write	the	date	at	the	top.	If	you	are	focusing	on	a	
particular	theme,	title	the	page	accordingly.		
	
4.	Select	a	particular	theme	or	opt	to	do	a	backward	review	of	your	day	or	week.		
	
5.	Daily/Weekly	Review:	On	the	top	of	the	page,	write:	“Who	Am	I?”		
	

a. Begin	 by	 reviewing	 your	 day	 in	 retrospect	 followed	 by	 replying	 to	 the	
question,	 “Who	 Am	 I?”	 today?”	 Record	 your	 responses	 in	 a	 journal.	 Use	
nouns,	adjectives,	adverbs,	verbs	that	describe	your	sense	of	self.	Make	a	list	
of	words	 or	 phrases.	 Take	 an	 inventory	 naming	 thoughts,	 emotions,	 and	
actions.		

b. Repeatedly	ask:	“Who	Am	I?”	Quickly	fill	up	a	sheet	of	paper	indicating	who	
you	were	throughout	the	day	or	week.		

c. Examples	 of	 Responses:	 Caretaker.	 Worker.	 Inflated.	 Deflated.	 Flawed.	
Parent.	 A	 Victim.	 Happy.	 Always	 Judging.	 Spouse.	 Irritated.	 Angry.	
Depressed	Junking.	Anxious.	Over	Reactive.	Teacher.	Bossy.	Liar.	Controller.	
Stuck-in-Front-of-the-	 Television.	 Therapist.	 Disappointed.	 Lazy.	 Lonely.	
Hurt.	Worried.	

	
6. Theme	Review:	On	the	top	of	the	page,	write	the	theme	that	you	are	focusing	

upon,	 such	 as,	 the	 role	 of	 “The	 Teacher.”	 Review	 your	 day/week	 from	 the	
viewpoint	of	the	designated	theme	asking	yourself:	“Who	Am	I	when	I	am	‘“The	
Teacher’?”	Quickly	list	words	that	describe	who	you	are	when	you	think,	feel,	
and	act	like	“The	Teacher.”		

7. Do	not	censure	yourself.	Instead,	freely	and	honestly	record	your	answers.		
	

																																																								
29 Rudolf	Steiner	differentiated	and	illustrated	in	a	pastel	sketch	three	aspects	of	the	“I”:	personal	“I,”	
higher	“I,”	and	the	true	“I.”	Sergei	Prokofieff	incorporates	Steiner’s	three	levels	of	the	“I”-organization	
in	the	book,	The	First	Class	of	the	Michael	School	and	Its	Christological	Foundations.	(2009).	Dornach,	
Switzerland. 
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8. Color	Gesture:	Sit	 in	a	relaxed	position.	Close	
your	eyes.	 Inwardly	 review	 your	 responses	 to	
the	“Who	Am	I?”	question.		

1. Invite	 an	 image,	 a	 symbol	 or	 color	
gesture	that	captures	the	essence	of	the	
daily	 review,	 or	 theme,	 that	 you	 are	
focusing	upon.		

2. Create	a	color	gesture	of	 the	 image.	Fill	
up	the	page	using	as	many	colors	as	you	would	like.	Continue	until	the	
gesture	feels	complete,	finished.	Note:	This	activity	is	not	about	creating	
a	 lovely	 picture.	 Instead	 it	 is	 a	 way	 to	 express	 personality	 aspects	
without	using	words.		
	

9. Title	the	Color	Gesture:	Reflect	on	your	gesture	drawing.	On	a	separate	page	
write	a	title	that	catches	what	is	essential,	the	core	theme	of	the	color	gesture.	
(As	 an	 example,	 the	 title	 of	 above	 color	 gesture	with	 author	 focusing	 upon	
uncovering	 unconscious	 drives	 for	 becoming	 a	 teacher:	 “I	 Am	 a	 Center	 of	
Radiating	Light!”)		

1. Observations:	If	a	form	was	created	identify,	in	writing,	what	you	drew.		
2. What	colors	are	predominate?		

10.	Relating	the	Drawing	to	Yourself:		

a. What	do	the	colors	represent?		
b. What	relevance,	or	meaning,	does	the	gesture	drawing	have	for	you?		
c. What	emotions	are	evoked?	List	them.	(Refer	to	the	handout.)	
d. Alongside	the	identified	emotion	record	thoughts	associated	with	affect.		
e. Example:	I	am	angry	(emotion)	BECAUSE	I	can’t	seem	to	stop	talking	about	

myself.	(Associated	thought).	I	am	happy	(emotion)	BECAUSE	I	am	finally	
doing	something	I	value.	(Associated	thought).		

11.	Digesting	Content:		

a. Were	there	any	surprises	or	“Aha”	moments?		
b. How	 do	 your	 insights	 and	 gesture	 drawing	 reflect	 your	 “personal	 self,”	

higher	self,	or	does	your	efforts	reveal	characteristics	of	your	true	self?”		
c. Core	Belief:	After	reviewing	your	work,	ask	yourself:	How	am	I	perceiving	

myself	 from	 this	 standpoint?	 The	 “core	 belief”	 is	 an	 “I	 am”	 statement.	
Sometimes	the	title	of	the	gesture	drawing	reveals	the	core	belief.	It	brings	
whatever	 aspect	 you	 are	 attending	 to	 more	 fully	 into	 your	 field	 of	
consciousness.		

a.	Examples	of	core	beliefs:		
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1. I	am	wonderful.	I	am	worthwhile.	I	am	competent.	I	am	helpless.	I		
am	a	victim.	I	am	flawed.	I	am	brilliant.		

2. Continue	to	focus	on	the	core	belief	identifying	thoughts,	emotions,		
and	behaviors	associated	with	this	attitude.		

3. Where	is	this	aspect	in	your	life	now?		
4. How	does	it	help	you?	What	is	its	purpose?	What	need	does	it	meet?		
5. Is	this	characteristic	familiar?	If	so,	explain.		
6. Do	you	know	its	origins?	If	so,	describe.	How	old	were	you?		
7. What	 are	 you	 learning	 about	 yourself?	 Record	 insights	 and	

questions.		

12.	Somatic	Experience:	Continue	to	concentrate	on	the	theme	that	you	are	
attending	to.	Stand	up.	Be	sure	that	you	have	space	to	move	around	in.	Close	
your	eyes	and	again	ask	“Who	Am	I?”	(within	the	context	of	your	focus	point).	
This	time	let	the	response	come	through	a	movement	in	your	body.	Discover	a	
physical	 gesture	 that	 captures	 the	heart	of	what	you	are	working	with.	This	
bodily	experience	might	be	a	series	of	movements	or	a	stationary	position.	As	
you	 execute	 the	 series	 or	 stationary	 position	witness	 the	 effects	 physically,	
emotionally,	and	cognitively.	Record	insights	and	or	questions.		

13.	Practicing:	Following	these	steps,	is	there	anything	you	want	to	modify?	
Has	a	resolve	emerged?	If	so,	 identify	practical	achievable	activities	 that	will	
support	the	desired	change.		

				As	 shown	 in	 the	 above	 exercise,	 one	 of	many	 such	 activities,	 AAP’s	 approach	 to	
psychology	 is	 integral.	 Teaching	 with	 these	 two	 facets	 ─	 integral	 psychology	 and	
anthroposophy	 ─	 is	 notable	 because	 it	 distinguishes	 anthroposophic	 psychology	
schooling	 from	 other	 contemporary	 trainings	 in	 psychology.	 Anthroposophic	
cosmology	has	the	scope	to	take	in	existing	psychological	theories	and	methodologies;	
whereas,	 mainstream	 theories	 attributed	 to	 Behavioral,	 Cognitive,	 Developmental,	
Humanistic,	 or	 Personality	 models,	 by	 their	 definitions,	 are	 contracted	 to	 dismiss	
esoteric	knowledge	of	human	nature	and	development.		

“.	.	.	The	Divine	.	.	.	has	been	virtually	ignored	by	traditional	psychology.”	

The	How:	Creating	a	Learning	Community		

				A	 learning	 community	 is	 founded	 upon	 inward	 and	 outward	 connectedness.	 It	
unifies	self,	subject,	and	life	with	cosmic	realties.	It	is	student-centered	and	subject-
centered.	 A	 learning	 community	 is	 cultivated	 by	 creating	 a	 safe	 welcoming	
environment.	AAP	 faculty	 thoughtfully	selects	seminar	venues	 that	 satisfy	personal	
needs;	that	provide	access	to	nature,	to	quiet,	to	healthy	food;	with	a	preference	for	
spaces	 that	 are	 connected	 with	 contemplative	 meditative	 practices.	 From	 the	
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beginning,	 interactive	 guidelines	 are	 promoted	 that	 invite	 empathy,	 respect,	
approachability,	 and	 authenticity.	 Learning	 how	 to	 “listen-to-hear-instead-of-
listening-to-	 speak”	 is	 repeatedly	 schooled.	 Setting	 up	 small	 group	 interactions	
centered	on	self-disclosure,	if	rightly	prepared,	readily	supports	the	development	of	
qualities	associated	with	creating	an	empathic	field.	Foremost,	the	AAP	teachers	model	
empathy,	approachability,	respect,	and	authenticity.	AAP’s	seminar	feedback	surveys	
often	report	on	the	interaction	between	faculty	members	saluting	the	quality	of	their	
relationality.		

				Traditional	teaching	methods,	represented	in	didactic	teaching,	do	not	necessarily	
support	 the	 development	 of	 a	 learning	 community;	 instead,	 a	 hierarchical	
arrangement	between	teacher	and	student	is	formed.	The	teacher	is	the	expert.	The	
student	 is	 the	 amateur.	 Hierarchical	 teaching	 patterns	 are	 transmission	 styles	 of	
education.	 In	other	words,	 they	 can	be	described	as	 “I”	speaking	 to	 “it”	or	“object,”	
rather	than	an	“I”	communicating	with	“Thou”	posturing.	Kahlil	Gibran,	when	asked	to	
describe	teaching,	declared:		

No	man	can	reveal	to	you	aught	

but	that	which	already	lies	half	asleep	in	the	dawning	of	your	knowledge.	

The	teacher	walks	in	the	shadow	of	the	temple,	among	his	followers,	

gives	not	of	his	wisdom	but	rather	of	his	faith	and	his	lovingness.	

If	he	is	indeed	wise	he	does	not	bid	you	enter	the	house	of	his	wisdom,	

but	rather	leads	you	to	the	threshold	of	your	own	mind.	30	

				Accompanying	 participants	 to	 the	 “threshold”	 of	 their	 own	minds	 is	 aided	 by	 an	
expansive,	active,	integral	teaching	style.	The	aim	of	the	anthroposophic	psychology	
program	 is	 consciousness	 combined	with	 re-connection	 to	 “.	 .	 .	a	 path	 of	 cognitive	
insight,	to	guide	the	spiritual	in	the	human	being	to	the	spiritual	in	the	universe.	31	And	
by	these	means,	soul-healing	or	psychotherapy	is	nurtured.		

				North	America:	In	creating	a	learning	community,	it	is	supportive	to	unite	with	the	
spirit	of	the	land	in	which	one	is	teaching.	For	us,	this	is	the	vast	continent	of	North	
America	 covering	 the	 second	 and	 third	 largest	 country	 land	masses	 in	 the	 world,	
Canada	 and	 the	 United	 States.	 Because	 we	 intend	 to	 bring	 forward	 an	 esoteric	
program,	it	behooves	us	to	connect	with	and	know	the	hidden	America.	What	is	the	
Spirit	of	this	land?	What	are	its	timeless	truths?	What	is	it	offering	and	asking	of	us?	
Can	 we	 find	 answers	 by	 turning	 towards	 indigenous	 people,	 to	 their	 legends	 and	
archeological	remains	for	insights?	An	outstanding	characteristic	of	native	people	was	

																																																								
30 Gibran,	Kahlil.	(2001).	The	prophet.	New	York,	NY:	Alfred	A.	Knopf,	Inc.	pp.	56-58. 
31 Steiner,	Rudolf.	(1985).	Anthroposophical	leading	thoughts.	London,	UK:	Rudolf	Steiner	Press.	p.	13. 
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their	 union	 with	 the	 Great	 Spirit	 and	 with	 the	 earth;	 their	 relationship	 with	 the	
greatness	of	the	cosmos	and	their	respect	for	the	earth	and	all	that	lived.		

				Experiential	 Learning.	 As	 presented	 in	 the	 “Who	 Am	 I?”	 exercise,	 the	
anthroposophic	 psychology	 program	 is	 aided	 throughout	 by	 experiential	 learning	
activities	in	place	of	didactic	teaching,	where	the	teacher	is	an	expert	and	the	student	
is	a	receiver.	In	my	early	playacting,	I	adopted	a	didactic	teaching	stanch.	I	preached.	
Spellbound	students	listened.	Unlike	those	early	role	imitations,	experiential	learning	
occurs	through	involvement,	through	active	collaborative	learning	methods.	As	such,	
it	 is	distinct	 from	didactic	learning	as	 typified	in	a	 lecture-listening	style	where	the	
student	plays	a	passive	role.	Not	so	in	AAP’s	way	of	teaching.	Instead	to	understand	
the	hearing	sense,	for	example,	seminar	participants	are	lead	through	a	dramatization	
of	the	sense	of	hearing	with	each	learner	playing	a	component	of	the	human	ear.		

				How	does	the	AAP	program	enable	self-knowledge	while	simultaneously	delivering	
anthroposophic	principles?	Contemporary	psychological	techniques	are	enlivened	by	
anthroposophic	constructs	and	principles.	Bibliotherapy;	drama;	narrative	learning;	
role	 playing;	 gestalt	 therapy;	 psychodrama;	 guided	 imagery;	 expressive	 therapies	
involving	art,	music,	movement,	poetry,	creative	writing,	and	play	─	these	convey	the	
“how”	of	the	Association	for	Anthroposophic	Psychology’s	course	of	study.		

				Subject-Centered.	 Quoted	 earlier	 in	 this	 essay	 were	 words	 that	 confirmed	 the	
results	of	meditatively	working	with	a	subject.	Breathing	and	rhythms	were	given	as	
examples	by	Steiner:		

What	actually	occurs	at	the	moment	you	have	such	thoughts,	that	is,	when	you	
begin	 to	 understand	 the	 cosmic	 meaning	 of	 the	 breathing	 process	 and	 its	
transformation	through	education,	or	the	cosmic	meaning	of	the	rhythm	between	
sleeping	and	waking?	At	the	moment	you	have	such	thoughts,	something	within	
you	fights	against	everything	that	is	merely	personality.	32	

				Subject-centered	teaching	styles	can	create	a	living	presence	that	avoids	dispensing	
cognitive	corpses	which	enable	passive	learning.	Genuine	subject-centered	teaching,	
described	by	Steiner,	 can	 transcend	self-absorption.	There	are	 two	conditions.	The	
subject	must	be	distinguished	as	vast,	noble,	and	lofty.	Secondly,	the	subject	must	be	
worked	through	meditatively	by	the	teacher.	If	done,	the	subject	is	given	voice.	Instead	

																																																								

32 Steiner, Rudolf. (1996). The foundation of human experience. Great Barrington, MA: Anthroposophic 
Press. pp. 43-44.  
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of	 the	teacher,	 the	subject	guides.	Teaching	occurs	 from	the	macrocosm.	 If	subject-
centered	teaching	is	achieved,	the	ego-identified-I	of	the	teacher	is	transcended.		

Concluding	Remarks	

He	who	knows	how	number	weaves	

Creation	of	his	world	perceives.	

The	number	Four	reigns	first	

O’er	the	elements	dispersed	.	.	.	

(Anonymous)	
				Teddy	bears	and	dolls	have	been	replaced	by	non-traditional	students,	who	yearn	
for	 relevant	 holistic	 schooling	 which	 offers	 authentic	 answers	 to	 the	 signs	 and	
symptoms	 of	 our	 age.	 Consequently,	 the	 IFAPA	 call	 for	 papers	 on	 “how”	 to	 teach	
anthroposophic	psychotherapy	is	well-timed.	The	author	chose	a	fourfold	approach	to	
the	invitation	specified	in	four	words:	the	“what,”	“how,”	“why,”	and	“who”	of	teaching.	
The	“who”	question	is	linked	to	the	“I”	organization,	to	the	element	of	warmth.	The	
“why”	question	relates	to	the	astral	body,	to	the	element	of	air.	The	“how”	question	
concerns	the	etheric	body,	which	is	allied	with	the	element	of	water.	And,	the	“what”	
question	 is	 associated	 with	 the	 physical	 body,	 linked	 with	 the	 element	 of	 earth.	
Teachers	 of	 anthroposophic	 psychology	 are	 in	 good	 stead	 ─	 He	 who	 knows	 how	
numbers	weave	─	if	rooted	in	the	lawfulness	of	these	fourfold	principles.	Unpacking	
these	 four,	 as	well	 as	other	 core	 esoteric	 constructs,	 carried	 by	 an	 integral,	 active,	
subject-centered	and	student-	centered	teaching	style,	can	restore	soul-healing	and	
renew	“psyche-logos”	in	the	discipline	of	psychology.		

	
Let	us	not	neglect	or	forget,	the	transmitting	of	knowledge	is	done	by	the-who-

that-teaches!		
	


