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APP	(Anthroposophic	Psychology	and	Psychotherapy)	is	challenging	to	comprehend,	
to	 formulate,	 and	 to	 manifest	 in	 one’s	 own	 life,	 even	 more	 so	 to	 teach.	 Strong	
influences	 swirl.	 Students	 who	 are	 drawn	 to	 study	 APP	 are	 more	 educated,	 more	
mature,	and	more	inspired	to	take	on	this	complicated	schooling	than,	for	example,	
the	average	college	student,	or	master’s	student,	or	workshop-attendee.	Fantasies	of	
expanding	one’s	abilities	to	the	cosmos	attract	seekers,	driven	on	by	reactions	to	the	
increasingly	 crushing	 contractions	 of	 mechanical	 materialism	 in	modern	 medicine	
and	 psychology.	 These	 fantasies	 can	 work	 as	 engines	 of	 motivation,	 as	 well	 as	
dangerous	distractions.	
	
APP—What	is	it?	
As	this	paper	is	intended	as	an	internal	study	document,	meant	for	those	who	know	a	
bit	about	the	anthroposophy	formulated	by	Rudolf	Steiner	and	developed	by	dozens	
of	others,	I	will	not	offer	a	comprehensive	curriculum	or	try	to	communicate	with	the	
general	 public.	 I	 will	 also	 not	 distinguish	 between	 the	 many	 labels	 of	 those	 who	
practice	 APP,	 ranging	 from	 psychologists	 to	 counselors	 to	 life-coaches	 to	 social	
workers,	and	many	other	titles.	I	don’t	find	distinctions	between	them	useful	at	this	
time	of	great	world	need.	More	 important	 is	how	these	well-meaning	people	strive	
together	to	create	a	safe	and	effective	response	to	rising	world	need.	

APP	has	identified	certain	approaches	to	the	human	being	that	are	unique,	yet	
at	the	same	time	connected	with	mainstream	models	and	practices.	This	connection	
is	 helpful	 to	 give	 a	 broader	 context,	 upon	which	 the	 elaborations	 can	 stand	more	
firmly	 and	 taller.	 An	 example	 is	 the	 resurrection,	 one	 could	 say,	 of	 the	 four	
temperaments	from	medieval	times.	While	modern	scientists	scoff	at	this	apparently	
old	dusty	system,	it	has	been	revitalized	and	proves	very	useful	in	working	with	real	
people	in	real-life	situations.	
	 In	anthroposophy,	one	 finds	conceptual	 frameworks	that	are	 fundamental:	a	
three-fold	way	of	looking	at	interconnecting	phenomena	of	life,	also	a	four-fold,	also	
a	 seven-fold,	 and	also	a	 twelve-fold.	These	are	 the	main	 systems,	 though	 there	are	

																																																								
1	The	IFAPA	Board	has	asked	that	authors	not	include	anything	that	has	been	written	before.	This	
paper	is	entirely	original	work,	however,	with	citations	to	pre-existing	writings	to	give	the	reader	
context	in	which	to	understand	these	observations.	
2	For	the	Association	for	Anthroposophic	Psychology—AAP	in	North	America	
3	Participant	Train	the	Trainers	I	(2014),	II	(2016),	and	III	(2018)	
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others	 too	of	 lesser	 importance.	The	 researcher	and	 therapist	 can	view	 the	human	
life	 in	 septennials	 (seven-year	 segments	 that	 mirror	 one	 another	 in	 various	 life	
stages),	 or	 as	 the	 interaction	 of	 four	 bodies	 (physical,	 etheric,	 astral,	 and	 “I”)—
gaining	great	power	in	understanding	the	human	condition.	
	 A	development	of	APP	should	define	these	3,	4,	7,	and	12-fold	systems	in	great	
detail,	 so	 that	 any	 training	 in	 APP	 would	 cover	 the	 same	 ground,	 with	 clear	
definitions,	and	citations	to	evidence-based	research…	
	
…but	wait	a	minute…	
There	 is	a	 fundamental	error	 in	 the	 familiar	approach	I	have	taken	 in	the	previous	
section.	 I	 have	 responded	 to	 the	 frequent	 question,	 “What	 is	 unique	 about	 APP?,”	
with	a	familiar	kind	of	response,	in	the	same	way	that	I	might	respond	to	a	question	
put	in	a	college	classroom	or	a	conference	setting,	“Name	three	ways	that	CBT	differs	
from	DBT.”	That’s	a	useful	question	and	useful	type	of	question,	but	one	that	omits	
the	essential	features	of	APP—the	most	essential	and	the	most	challenging.	
	
Essentials	missing	in	the	usual	list	of	concepts	
When	 you	 read	 a	 catalogue	 description	 of	 a	 mainstream	 course	 in	 psychology	 or	
psychotherapy	training,	 for	example,	a	master’s	course	preparing	 for	licensure,	you	
usually	 find	 a	 list	 of	 content	 areas.	Most	 often	 you	miss	 completely	 the	 following,	
which	 I	 will	 name	 here,	 then	 go	 into	 greater	 detail	 in	 what	 follows.	 In	 the	
mainstream,	you	miss	these	fundamentals	of	APP:	wonder,	relationality,	feeling,	soul-
and-spirit,	and	beings.	
	
Wonder.	 Rudolf	 Steiner	 said	 that	 all	 thinking	must	 be	 preceded	 by	 wonder:	 “It	 is	
absolutely	essential	that	before	we	begin	to	think,	before	we	so	much	as	begin	to	set	
our	thinking	in	motion,	we	experience	the	condition	of	wonder.”4	He	suggested	that	
wonder	can	be	cultivated	 in	the	physical	body	(through	the	senses,	all	of	 them,	 the	
inner-directed	as	well	as	the	outer-directed),	which	would	lead	easily	to	reverence	(a	
development	of	the	etheric	body),	then	to	harmony	(in	which	he	meant	a	sense	of	the	
“harmony	 of	 the	 spheres”	 and	 of	 all	 life,	 centered	 in	 the	 astral	 body),	 and	 then	 to	
devotion	(in	the	“I-organization”).	Wonder,	as	pre-conceptual,	and	the	origin	of	 the	
unfolding	 sequence	 wonder-reverence-harmony-devotion,	 creates	 the	 loving	 and	
positive	foundation	upon	which	concepts	can	be	built.	Such	a	path	should	not	be	seen	
“around	the	edges”	of	a	schooling,	but	central	to	it,	and	not	presented	once	and	let	go,	
but	revisited	regularly.	
	
Relationality.	 Sometimes	 in	 mainstream	 course	 descriptions,	 you	 see	 mention	 of	
positive	relationships	between	fellow	participants,	though	this	is	increasingly	rare	as	
more	trainings	are	taking	place	without	physical	(or	etheric)	contact	via	computers.	
																																																								
4 Steiner, Rudolf. (1911/1947). The world of the senses and the world of the spirit (lecture of December 27, 
1911), 14. North Vancouver, Canada: Steiner Book Centre. I have found the best way to reference Steiner 
lectures is by date, as they can then be sought through www.rsarchive.org. 
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Very	occasionally	you	 see	 in	 these	 course	descriptions	a	mention	of	 the	 training	of	
capacities	 for	relationship,	but	 these	days	this	is	more	often	 left	 to	 internships	and	
practicums.	 I	 have	 heard	 the	 stories	 of	many	who	 have	 gone	 through	 those	 post-
graduate	 experiences,	 and	 have	 concluded	 that	 internships	 and	 practicums	 fail	 in	
that	aim.	The	settings	are	too	busy,	too	underfunded,	too	burdened	with	paperwork,	
and	many	other	reasons	for	failing	the	therapist	trainees	who	come	there,	with	hope	
in	their	hearts	to	find	human	interaction.	Many	who	come	to	the	USA	(AAP)	trainings	
have	 said,	 “I	 felt	 a	 calling	 in	my	heart	 to	 help	 people,	 and	 thought	 there	would	 be	
someone	 in	 college	who	 could	 recognize	my	 feelings	 and	 the	 urges	 of	my	 heart.	 I	
didn’t	 find	 that	person.	 I	 then	 thought	surely	 there	would	be	 someone	 in	graduate	
school	to	meet	me.	I	didn’t	find	anyone	there	either.	Then	I	thought	someone	in	my	
internship—a	supervisor	or	someone	with	more	experience—but	that	failed	too.	My	
heart	is	broken,	many	times.	I	am	cautiously	seeking	for	someone	in	anthroposophy	
who	can	guide	me.”	Of	 course,	 the	 last	part	 is	expressed	with	a	 tender	yearning	 to	
which	we	have	to	respond	very	carefully.	
	 A	training	in	APP	must	have	many	opportunities	for	practice	in	relationships	
that	are	nurtured	through	evaluation	(bringing	to	consciousness	what	has	happened	
in	a	relationship)	and	the	ability	to	try	again.	The	cultivation	of	relationship	can	aid	
in	 the	 development	 of	 wonder-reverence-harmony-devotion,	 and	 must	 become	 a	
part	of	the	core	of	APP.	
	 APP	 understands—conceptually—the	 importance	 of	 relationship,	 as	 in	
notions	that	the	only	aspect	that	you	take	past	the	gate	of	death	is	your	relationships.	
Possessions,	attainments,	awards—these	are	unimportant	and	left	behind.	This	gives	
all	 the	more	 reason	 for	APP	 to	 train	 relationality	amongst	 its	students,	 and	also	 to	
train	 students	 of	 APP	 how	 to	 relate	 with	 other	 human	 beings.	 In	 my	 view,	 this	
requires	an	emphasis	on	self-knowledge	 in	service	of	 the	 further	training	that	self-
knowledge	receives	from	relationships	with	others.	
	 The	study	of	one’s	own	biography	is	helpful	in	this	regard,	but	often	neglects	
the	 greater	 resource	 available	 in	 the	 room,	 namely	 other	 people!	 Too	 often	 in	
anthroposophic	 settings,	 perhaps	 based	 on	 its	 German	 roots,	 there	 is	 a	 formal	
coolness	between	people.	
	 Empathic	resonance	is	a	skill	learned	by	modeling	teachers,	and	by	practice.	I	
do	not	for	a	moment	dismiss	relationality	as	easy.	In	my	view,	the	twelfth	sense—the	
“sense	of	 the	 ‘I’	of	 the	other”—is	a	sense	meant	 to	be	 fully	developed	 in	the	 future,	
and	 we	 are	 borrowing	 from	 the	 future,	 so	 to	 speak,	 in	 our	 beginning	 of	 this	
development.	 Empathic	 resonance	 must	 also	 have	 the	 ability	 to	 withstand	 the	
onslaught	by	 the	other,	 for	example,	 the	other	person	 in	great	pain	or	dysfunction,	
and	to	have	the	flexibility	to	use	both	skills	when	appropriate.	
	 This	deserves	much	more	attention,	though	I	shall	move	on.	
	
Feeling.	 In	my	reading	of	anthroposophy,	mental	constructs	originate	 in	 the	pole	of	
Thinking	(one	of	the	three	poles	of	Thinking-Feeling-Willing),	and	are	empowered	by	
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Willing.	In	a	triangle	of	Thinking-Feeling-Willing,	most	of	our	mental	activity	occurs	
along	the	bottom	of	the	triangle,	tending	to	the	Thinking	end.	
	

	

	

	

	

	

	

	
	
The	three	Graces	
And	 yet	 a	 fuller	 picture	 shows	 that	 the	 three	 soul	 forces	 are	 in	 constant	 interplay.	
Botticelli	 understood	 this	 very	 well,	 depicting	 it	 in	 The	 Three	 Graces	 (in	 his	
“Primavera”).	
	

	
Thinking	(back	left)	facing	off	with	Willing	(her	back	to	us)—their	hands	facing	each	
other,	 and	 glaring	 into	 each	 other’s	 eyes—with	 Feeling	 (to	 the	 right)	 mediating.	

Feeling	

Thinking																																								Willing	
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Feeling	 lifts	 up	 into	 Thinking’s	 left	 hand,	 not	 quite	 as	 high	 as	 Thinking	 yet	 close;	
Feeling	extends	down	into	Willing’s	right	hand,	not	quite	as	deep	as	Willing,	yet	close.	
Feeling	is	the	soul	force	that	mediates.		

Techniques	 of	mindfulness	 and	meditation	 develop	 Feeling.	 Artistic	 activity	
develops	Feeling.	These	are	practiced	 in	anthroposophic	settings,	yet	without	a	 full	
explanation	why.	Feeling	has	not	the	words	of	Thinking	to	express	her	activity,	nor	
the	obviousness	of	Willing’s	deeds,	yet	is	absolutely	necessary	to	develop	the	skills	of	
relationality	 between	 human	 beings.	 Schooling	 activities	 that	 stimulate	 Feeling	
should	not	be	seen	as	add-ons-if-there-is-time	to	any	program,	or	the	lesser	sister	of	
concept-work,	 or	 relaxation-from-the-more-important-thinking,	 but	 as	 essential	 to	
any	training,	and	more	ideally	an	activity	that	can	then	be	moved	through	Thinking	
and	Willing	by	thoughts	and	deeds.		
	
Soul-Spirit.	Anthroposophy	has	the	capacity	to	understand	soul	and	spirit	in	oneself	
and	in	another,	be	they	client,	or	nephew,	or	friend.	This	must	be	worked	out	in	an	
APP	training.	I	have	done	so	at	some	length	in	chapters	1	and	4	in	The	Counselor…As	
If	 Soul	and	Spirit	Matter,	 and	 am	 happy	 to	 share	 those	 chapters	with	 anyone	who	
does	not	have	that	book.5	
 Steiner	further	guided	the	task	of	education:	“The	task	of	education	conceived	
in	the	spiritual	sense	 is	 to	bring	the	Soul-Spirit	 into	harmony	with	the	Life-Body.	…	
The	task	of	 the	educator,	and	of	 the	teacher	too,	 is	 the	mutual	attunement	of	 these	
two	members.”6	This	 guidance	 is	 a	 great	 boon	 to	 guide	 the	 educator.	 It	 also	 sets	 a	
responsibility	for	the	educator	to	understand	how	this	can	be	felt	and	worked	with.	
At	the	very	least,	the	direction	takes	us	beyond	transferal	of	content	into	the	truth	of	
what	it	truly	means	to	teach	and	to	learn.	
	 Another	reminder	 from	Steiner:	 “We	 live	with	the	souls	of	others	 just	as	we	
live	with	colors	and	sounds.”7	In	other	words,	souls	are	all	around	us,	permeating	us,	
confronting	us,	engaging	our	own	soul-lives.	Too	often	in	educational	settings	this	is	
forgotten.	 Indeed,	 color	 and	 sound	 are	 modes	 through	 which	 souls—of	 self	 and	
others	in	the	same	room—can	be	evoked	into	action,	as	vibrant	relationships.	
	
Beings.	I	only	began	the	process	of	tackling	the	notion	of	“beings”	in	The	Counselor,	as	
it	is	complicated	by	the	strong	rejections	from	materialists.	
	 In	 APP	 or	 general	 anthroposophic	 settings,	 terms	 such	 as	 Lucifer,	 Ahriman,	
Dynamis,	Kyriotetes—and	many	others—slip	into	conversation	and	elicit	nods.	They	
have	become	useful	concepts,	much	as	id-superego	or	HPA	(hypothalamic-pituitary-
adrenal	axis)	to	other	conceptual	groups.	To	an	outsider,	however,	they	are	evidence	

																																																								
5 Tresemer, David. (Ed.). (2015). The counselor … as if soul and spirit matter. Great Barrington, MA: 
SteinerBooks. 
6 Steiner, Rudolf. (1919). The study of man, Lecture 1 (August 21, 1919). Though Steiner was referring to 
the education of children, this pertains to the teacher-student relationship at all ages. Previously in that 
lecture, Steiner defines “Soul-Spirit” as combining “Spirit-Man, Life-Spirit, and Spirit-Self.” 
7 Steiner, Rudolf. (1916). “Toward imagination,” lecture 3 of The twelve human senses (June 20, 1916). 
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that	anthroposophists	are	schizo-typic	at	best	or,	with	use	of	the	term	“Ahrimanic,”	
paranoid.	
	 Means	 must	 be	 found	 to	 explore	 and	 nurture	 relationships	 with	 the	 wide	
variety	 of	 unseen	 beings,	 and	 to	 understand	 “beingness”	 in	 its	 essence.	
Oversimplified	visions	are	rampant	amongst	anthroposophists	who	take	the	artistic	
depictions	of	angels	as	humans	with	wings	as	real,	“if	I	could	only	see	them!”	Training	
in	sensitivity	to	being-ness,	to	presences,	to	atmospheres,	to	the	soul-powers	of	color	
and	sound,	and	finally	to	specific	beings	must	find	a	place	in	APP	if	it	continues	to	use	
the	same	terminology	of	“beings.”		
	 Also	the	use	of	 the	names	of	beings	must	 find	ready	methods	 for	 translation	
into	mainstream	psychology	(see	section	on	Translations	below).	
	
Actual	Experience	
Too	often	anthroposophists	submit	to	the	weight	of	the	thousands	of	unread	pages	of	
anthroposophic	writings	by	yearning	for	more	time	to	read,	at	the	expense	of	the	rest	
of	 their	 lives.	 However,	 the	 great	 trainer	 is	 life	 experience.	 APP	 trainings	 need	 to	
identify	 only	 those	written	works	 that	 are	 absolutely	 essential,	 and	 to	 rewrite	 the	
complicated	and	convoluted	readings	to	highlight	what	is	important.	We	do	not	need	
our	students	to	go	through	the	same	process	that	we	did	in	our	training,	which,	with	
every	APP	practitioner	I	have	interviewed,	meant	sifting	through	bushels	of	chaff	in	
order	to	 find	the	precious	grains	 for	nourishment.	The	world	cannot	wait	 for	every	
student	of	APP	to	go	through	that	process.	
	 In	the	same	way,	how	can	we	choose	the	experiences	that	are	the	most	fruitful	
for	a	training?	Experience	lies	in	the	realm	of	soul,	inspired	by	spirit.	Thus	it	becomes	
even	more	important	for	APP.	
	
Doctor,	theologian,	and	…	psychologist	
In	 the	Pastoral	Medicine	 course,	 Steiner	gave	 responsibility	 for	management	of	 the	
realm	 of	 spirit	 to	 theologians,	 responsibility	 for	 the	 management	 of	 the	 physical	
realm	to	medical	doctors,	and	responsibility	for	the	management	of	the	soul	realm	to	
psychologists.8	To	 attend	 those	 lectures,	 however,	 Steiner	 invited	 theologians	 and	
medical	doctors,	not	psychologists—in	my	view	because	the	field	of	psychology	was	
as	 yet	 too	 young.	 The	 medical	 doctors	 have	 filled	 in	 the	 vacuum,	 taking	 over	
psychological	states	and	phenomena—what	we	could	call	soul	phenomena—within	
their	prescriptions	of	remedies.	

In	 mainstream	 materialistic	 medicine,	 psychiatry,	 and	 psychology,	 the	
tendency	is	to	perceive	psychological	experiences,	moods,	and	feelings	of	all	kinds	as	
side-effects	 of	 physico-chemical	workings	 of	organs—functioning	 as	machines	 that	
can	be	fixed	with	substances	ingested	or	injected.	Oddly	this	is	true	in	anthroposophy	
as	 well	 as	 in	 the	 mainstream.	 Medical	 doctors	 list	 psychological	 states	 and	
																																																								
8 This lecture series, originally eleven lectures in September of 1924,  has been published recently with a 
new title: Steiner, Rudolf (2003). Broken vessels: The spiritual structure of human frailty. Great Barrington, 
MA: SteinerBooks. 
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characteristics	within	the	clusters	of	physical	ailments	that	they	treat.	From	the	point	
of	view	of	the	Pastoral	Medicine	course,	they	are	doing	their	job	admirably,	yet	have	
overreached	into	the	realm	of	soul.	To	convince	medical	doctors—both	mainstream	
doctors	 and	 anthroposophic	 doctors—that	 the	 tools	 of	 psychology	 are	 worthy	 in	
their	own	right	is	a	task	before	us.	

In	 this	 regard,	 one	 must	 emphasize	 that	 the	 nature	 of	 the	 soul	 is	 different	
from	 body	 and	 spirit.	 The	 spirit	 does,	 indeed,	 have	 the	 perfection,	 bliss,	 light,	
eternity,	 and	 freedom	 sought	 by	 New	 Age	 seekers.	 The	 soul,	 however,	 thrives	 on	
imperfections,	sorrow,	darkness,	enchainment-to-time,	and	limitations;	these	dramas	
are	 the	 means	 whereby	 it	 learns,	 transforms,	 and	 improves.	 The	 task	 of	 the	
psychologist	 is	 not	 to	make	 the	 symptoms	 go	away,	 but	 rather	 to	 help	 the	 human	
learn	 through	 struggling	 with	 them.	 In	 this	 manner,	 we	 educate	 the	 soul,	 looking	
toward	 a	 future	 life,	 reincarnation	 being	 a	 consequence	 of	 the	 soul-spirit	
construction	of	human	beings.	

Of	course,	mature	theologians	and	medical	doctors	are	aware	of	these	notions,	
yet	 many	 are	 not	 aware.	 Certainly	 the	 culture	 at	 large	 urges	 perfection,	 and	
remission	of	all	symptoms,	be	they	physical	or	psychological.	Our	 job	 is	 to	assess	a	
situation	not	in	terms	of	how	to	make-everything-rosy,	but	rather	how	to	learn	and	
strengthen.	

Thus	the	orientations	of	 the	doctor,	 the	priest,	and	the	psychologist	must	be	
named	 and	 differentiated.	 There	 is	 confusion	 on	 this	 in	 modern	 psychology,	 both	
mainstream	and	anthroposophic.	
	
Guidance	from	the	Medical	Section	
The	 Medical	 Section	 at	 the	 Goetheanum	 has	 specified	 five	 “care-groups,”	 naming	
areas	of	study	and	presentation	to	the	World	Health	Organization	(WHO).	There	are	
challenges	here	to	APP.	Here	are	the	groups,	as	presented	by	Hartmut	Horn:9	
	
Care-group	1,	facilitated	by	Georg	Soldner,	is	occupied	with	pregnancy,	delivery,	and	
early	 childhood.	 Care-group	 2,	 facilitated	 by	 David	 Martin,	 deals	 with	 the	
inflammatory	 diseases,	 the	 consequences	of	 the	 suppression	 of	 inflammatory	 body	
processes,	as	well	as	the	consequences	of	worldwide	antibiotic	abuse.	Care-group	3	
is	assigned	to	work	on	mental	illnesses,	including	in	particular	the	disease-groups	of	
anxiety,	 depression,	 sleep	 disorders,	 as	 well	 as	 traumatization.	 Care-group	 4,	
facilitated	 by	 Marion	 Debus,	 is	 working	 on	 anthroposophic	 treatment	 options	 in	
oncology.	 Care-group	 5,	 facilitated	 by	Matthias	 Girke,	 closes	 the	 human	 arc	 of	 life	
with	the	presentation	of	palliative	medicine	and	the	accompaniment	of	dying	people.		

	
Care-group	3	has	been	assigned	to	the	APP	sub-section	of	the	Medical	Section.	
																																																								
9	Horn,	Hartmut.	(2018).	“Anthroposophic	Psychotherapy	–	a	Contribution	to	Peace,”	opening	lecture	
at	Train-the-Trainers-Course,	Part	3,	IFAPA	(International	Federation	of	Anthroposophic	
Psychotherapy	Associations),	June	24,	2018.	
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There	 is	 a	 great	 opportunity	 here	 to	 contribute	 to	 the	work	 of	 the	Medical	
Section.	There	are	also	some	difficulties.	The	quoted	passage	illustrates	a	tendency	to	
view	 the	 human	 being	 as	 a	 series	 of	 pathologies	 that	 need	 intervention	 and	
assistance,	 whereas	 APP	 should	 have	 as	 its	 foundation	 a	 view	 of	 healthy	 human	
development,	what	can	be	called	salutogenesis.10	

The	 naming	 of	 five	 Care-groups,	 and	 sending	 the	 psychologists	 to	 #3,	 also	
illustrates	 the	 tendency	 of	 the	 medical	 doctors	 to	 assume	 responsibility	 for	 all	
aspects	 of	 life.	 All	 of	 the	 Care-groups	 should	 be	 considered	 the	 province	 of	
psychology	as	well—approached	from	its	own	vantage	and	view.	
	
Steiner	on	the	Interface	of	Medical	and	Psychological	
Steiner said, “We will have to get used to treating psychiatric disorders with medications.” 
In other words, treat psychological problems with physical remedies.11 This is often 
quoted, yet does not comprehend the full situation. A normal use of logic would direct one 
to consider that a physical problem requires a physical remedy, and that a psychological 
problem requires a psychological remedy. Steiner was challenging that logical 
correspondence. In the above, he suggests that a psychological (“psychiatric”) disorder 
receive a physical medication, meaning that the physical remedy would occur in addition 
to psychological meeting. In other (less quoted) comments, he invited physical symptoms 
to be treated by psychological encounters, though recognizing that this should include 
physical remedies as well. In other words, Steiner’s intent was to bridge the medical and 
psychological domains, not to give away the psychological domain to medical doctors. 
 Steiner went further, suggesting that, for physical ailments, it is more important—
vastly more important—to treat with psychological responses, with an investigation of 
biography, which naturally arouses the warm interest of the counselor, with guidance in 
appropriate meditations on the life, and on the psycho-spiritual nature of a remedy without 
actually taking it!12 The warning was that, if you take a medication because you want a 
quick fix, you can “destroy the moral constitution of the human soul from the ground up,” 
a very serious warning.13 
	 This	 also	 means	 that	 the	 anthroposophic	 psychologist	 must	 identify	 an	
anthroposophical	 medical	 doctor	 to	 have	 on	 the	 APP’s	 team,	 and	 must	 also	
understand	the	rudiments	of	anthroposophic	medicine	as	well.	
	
Translations	
Anyone	involved	in	APP	must	be	able	to	go	in	and	out	of	specialized	terminology	and	
be	able	to	do	so	swiftly.	Having	a	specialized	terminology	is	not	a	bad	trait,	as	every	
specialization—from	 plumbing	 to	 nuclear	 physics	 to	 religious	 ceremony—has	
																																																								
10 Bento,	William.	(2015).	“Salutogenesis:	Foundation	for	anthroposophic	counseling	psychology.”	
Chapter	3.	In	David	Tresemer	(Ed.).	The	counselor…as	if	soul	and	spirit	matter.		
11	Steiner,	Rudolf.	(1920/2010).	Introducing	anthroposophical	medicine	(195,	288-289).	Great	
Barrington,	MA:	SteinerBooks.	This	book	contains	previously	untranslated	lectures,	so	cannot	be	
found	at	rsarchive.org.	
12	Ibid.,	288.	
13 Ibid., 179. 
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specialized	 terminology.	 The	 key	 is	 to	 practice	 going	 in	 and	 out	 of	 one’s	 special	
language.	
	 For	example,	NVC	(Marshall	Rosenberg’s	Non-Violent	Communication14)	has	a	
very	simple	summary:	1.	Fact,	2.	Feeling,	3.	Need,	4.	Request.	These	four	words	are	so	
simple	that	people	remember	them	readily.	A	translation	to	APP	seems	at	first	to	add	
unwelcome	complexity.	Yet	when	one	can	understand	through	APP	what	lies	behind	
those	simple	words,	their	efficacy	is	increased.	Here	is	a	brief	version,	
1.	Fact:	Lifting	sensations	that	may	have	more	easily	have	slid	into	unconsciousness,	
from	 the	 sentient	 body	 to	 the	 sentient	 soul.	 This	 involves	 seeking	 the	 concepts	
closest	 to	 pure	 percepts,	 prior	 to	 evaluation	 and	 prior	 to	 reaction	 of	 sympathy	 or	
antipathy.	 This	 step	 requests	 the	 person	 to	 come	 as	 purely	 as	 possible	 into	 the	
Thinking	pole,	 and	 to	 strip	 the	 percepts/concepts	 of	 all	 subsequent	 reactions.	 One	
could	 understand	 “fact,”	 as	 well,	 in	 terms	 of	 the	 four	 bodies,	 as	 the	 level	 of	 the	
physical	body.	
2.	Feeling:	By	which	 is	meant	 the	operation	of	 sympathy/antipathy,	which	 is	 at	 its	
base	love/hate,	thus	a	Willing	pole,	as	well	as	the	Feeling	pole.	One	could	understand	
“feeling”	as	working	through	primarily	the	etheric	body,	moving	into	the	astral	body.	
3.	Need:	One	can	only	assess	need	when	one	has	made	conscious	 the	 facts	and	 the	
feelings,	 and	 has	 separated	 off	 “wants,”	 as	 in	attractions	 to	 this	or	 that.	 One	 could	
understand	pure	“need”	as	working	primarily	through	the	astral	body,	moving	 into	
the	“I-organization”	body.	
4.	Request:	In	NVC,	one	learns	to	formulate	a	request	in	terms	of	the	capacities	of	the	
Other	to	comply.	A	true	request	comes	from	the	“I,”	and	exercises	the	sense	of	the	“I”	
of	the	other.		

It	 serves	 to	 translate	 the	series	of	 four	words	of	NVC	 into	 the	 framework	of	
APP,	and	then	to	translate	back	again	into	common	language.	

Another	 anthroposophic	 framework	 that	 serves	 the	 task	 of	 translation	 is	
already	codified	in	easily	understood	terms.	These	are	the	seven	life	processes.15	The	
second	column	in	the	table	below	has	Steiner’s	helpful	series,	with	terms	used	by	the	
adult	 educator	 Van	 Houten	 in	 parentheses. 16 	The	 third	 column	 names	 the	
connections	with	planetary	spheres,	which	in	anthroposophy	can	then	be	related	to	
many	different	processes	in	every	realm	of	life.	The	fourth	column	relates	to	the	four	
stages	 of	 NVC.	 The	 next	 column	 parallels	 the	 correlates	 in	 “Bloom’s	 Taxonomy	 of	
Learning	Domains,”	cited	here	because	it	is	a	popular	framework	used	in	mainstream	
educational	institutions.17	
																																																								
14 Rosenberg, Marshall (2003). Nonviolent communication: A language of life. Encinitas, CA: PuddleDance 
Press. 
15 Steiner, Rudolf. (1916). Lecture seven (August 12, 1916), found at 
https://wn.rsarchive.org/Lectures/GA170/English/RSP1990/19160812p01.html. Also in The Riddle of 
Humanity. 
16 Van Houten, Coenraad. (2000). Awakening the will: Principles and processes in adult learning (second 
edition). London: Temple Lodge. 
17 Anderson, Lorin W.,  et al. (2000). A taxonomy for teaching, learning, and assessing: A revision of 
Bloom’s taxonomy of educational objectives.  New York: Pearson. One can see further parallels in Daniel 
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Step	 Seven	
Adult	
Learning	
Processes	

Planetary	
sphere	

NVC	level	 Bloom’s	
Taxonomy	

Comments	

1	 Warming	
(Observing)	

Saturn	 Fact	 Remembering	 The	first	three	steps	are	
cognitive,	engaging	the	
operation	of	thinking.	
Observation	of	a	fact	
requires	accuracy	in	
percept/concept.	

2	 Breathing	
(Relating)	

Jupiter	 Fact/Feeling	 Understanding	 The	client	applies	the	
observation	to	himself	or	
herself—in	the	terms	of	
the	phenomenon—and	
discovers	the	feelings	
arising.	

3	 Digesting	 Mars	 Feeling	 Applying	(in	the	
sense	of	trying	
out	frameworks	
and	seeing	what	
works)	and	
Analyzing	
(breaking	things	
down)	

Digestion	is	a	continuation	
of	relating,	beginning	to	
gain	an	insight	in	terms	of	
oneself	by	breaking	down	
the	components	of	one’s	
observations	and	
reactions.	Bloom’s	
“Applying”	means	here	
trying	out	the	idea	and	
breaking	it	down	into	
components	(Digesting).	

4	 Secreting	
(Individuali
zing)	

Sun	 Feeling	
becomes	
Need	

Evaluating	 In	the	middle	realm	is	the	
operation	of	the	heart	
(Sun).	The	individual	takes	
the	phenomenon	into	the	
self.	The	phenomenon	
becomes	part	of	the	
individual,	and	the	excess	
is	excreted.	The	learning	
becomes	part	of	self-
regulation.	Reactive	feeling	
becomes	true	feeling.	

5	 Maintaining	 Venus	 Need	 Applying	(in	the	
sense	of	using	
the	new	
framework	in	
many	situations)	

In	the	anthroposophic	
view,	the	last	three	steps	
involve	the	will,	the	
application	of	what	one	
has	learned.	Maintaining	
involves	the	integration	of	
one’s	discoveries	from	the	
phenomenon	into	one’s	
ongoing	processes	

																																																																																																																																																																							
Goleman’s five core intelligences: Self-awareness, Self-regulation, Social skill, Empathy, and Motivation, 
which help because they give different names for these developmental stages (Goleman, Daniel. (2000). 
Working with emotional intelligence. New York: Bantam. Also Goleman, Daniel. (2009). Emotional 
Intelligence 2.0. New York: TalentSmart.) 
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6	 Growing	
(Practicing)	

Mercury	 Request	 	 Taking	one’s	new	skill	into	
action	in	the	world.	The	
learning	becomes	social.	
(Bloom’s	term	“applying”	
seems	more	appropriate	
here.)	

7	 Generating	 Moon	 	 Creating	 Generating	involves	the	
maturation	of	the	concepts	
(from	thinking),	taken	into	
the	individual	(through	
feeling),	then	into	
generative	engagement	
with	the	world	(through	
will)—creating	something	
new.	

	
The	 seven-fold	 life	 processes	 and	 their	 planetary	 counterparts,	 as	 given	 by	Rudolf	
Steiner,	are	useful	for	many	tasks	of	translation.	
	
Translation	 of	 the	 central	 mainstream	 reference	 in	 psychology	 and	
psychotherapy	
A	 particularly	 important	 translation	 must	 occur	 with	 the	 DSM	 (Diagnostic	 and	
Statistical	 Manual	 of	 Mental	 Disorders),	 which	 has	 gained	 widespread	 power	 to	
determine	 the	 shape	of	human	experience,	working	 through	government,	 agencies,	
medical	professionals,	and	insurers.	
Another	of	the	virtues	of	knowing	mainstream	therapeutic	methods	is	that	research	
on	 these	methods	 can	amount	 to	validation	of	 anthroposophic	approaches	as	well.	
For	example,	Jonathan	Shedler	affirms	that	psychodynamic	approaches	are	at	least	as	
effective	as	CBT	(cognitive-behavioral	therapy),	and	demonstrates	that	it	is	quality	of	
relationship	 that	 leads	 to	 healing.18	Such	 a	 conclusion	 profoundly	 supports	 the	
foundations	of	anthroposophic	psychology	and	psychotherapy	(APP).	
	
An	important	translation—Star	Wisdom	
Steiner frequently referred to connections with influences beyond the earthly—to Sun, 
Moon, planets, zodiac, and beyond. He linked these influences to every phenomenon 
and theme in body, soul, and spirit. For example, he spoke about the time when we 
“behold when the subconscious intrudes and allows what is normally hidden beneath our 
twelve-fold sense-awareness to emerge — when eruptions of the subconscious allow the 
planets to intrude their life into the sphere of the zodiac. Such a consciousness is 
appropriate when it has been cultivated and developed, really developed in the fashion 
that is described in Knowledge of the Higher Worlds. But if it has not been developed 

																																																								
18 Shedler, Jonathan. (2010). The efficacy of psychodynamic psychotherapy. American Psychologist, Feb-
Mar 2010, Vol. 65, No. 2, pp 98-109. 
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properly, it is pathological.” 19  Such references—and there are many—should be 
understood by a practitioner of APP. 
 Mainstream psychology and psychotherapy not only ignores such possibilities, it 
vehemently rejects them. 
 A basic geography of star wisdom must be offered to a training in APP, with 
translations into mainstream psychology and mainstream culture readily available.  
 I have found that replacing the terms “spiritual” and “astrological” and “zodiacal” 
(and others of this kind) with “mythic” or “mytho-poetic” or “imaginative” or “artistic” is 
very helpful to defuse tensions in the mainstream. 
 
The P and P of APP 
I have married the P of psychology and the P of psychotherapy into APP, as I observe that 
psychotherapists sometimes know little about psychology. They have spent much of their 
time mastering the DSM and ticking off the boxes in their ongoing case reports for the 
insurance companies. The practice of psychotherapy and the knowledge of psychology 
must interweave, energetically, with unceasing activity that does not become any kind of 
fixed resolution. Assuming that someone with a degree or a license in psychotherapy 
understands psychology has often, in my view, been a mistake. A true psychology that 
includes Psyche and Logos—and especially if it includes Anthropos and Sophia—is never 
complete, but ever-changing and evolving. Thus a formulation of APP should include an 
ongoing inner work, as well as relational work. 
	
Specific	recommendations	for	a	curriculum	in	APP	
Here	are	some	specific	recommendations	for	the	teaching	of	APP.	

o Identify	 readings	 that	 could	 become	 common	 to	 everyone	 involved	 with	
anthroposophic	psychology	and	psychotherapy	(APP).	Long	lists	of	references	
are	not	very	useful.	(AAP	in	the	USA	has	a	single-spaced	16-page	reading	list,	
which	 took	 great	 effort	 to	 compile	 and	 has	 seldom	been	 used.)	We	need	 to	
agree	 upon—or	 hear	 from	 the	 central	 organization	 (IFAPA)—what	 are	 the	
essential	 400	 pages	 of	 foundational	 reading	 (the	 number	 is	 arbitrary,	 but	
decidedly	 not	 10000),	 and	 then	 other	 readings	 that	 are	 named	 for	 further	
investigation.	 This	may	 require	 international	 cooperation.	 For	 example,	The	
Psychology	of	Body,	 Soul,	 and	Spirit	 may	 seem	 obvious	 to	 add,	 yet	 the	 1911	
lectures	are	 far	 too	 complicated,	 and	 the	 lectures	 from	1909	and	1910	only	
pertinent	here	and	there.20	For	AAP	(USA),	The	Inner	Realities	of	Evolution	are	
fundamental;	however,	our	discussions	with	professionals	in	other	countries	

																																																								
19 Steiner, Rudolf. (1916). Lecture eight (August 13, 1916), found at 
https://wn.rsarchive.org/Lectures/GA170/English/RSP1990/19160813p01.html. Also in The Riddle of 
Humanity. 
20 Steiner, Rudolf (1909-1911/1999). The psychology of body, soul, and spirit. Great Barrington, MA: 
Anthroposophic Press. The introduction by Robert Sardello is extremely helpful. 



	
	
																																																																					

		

13	

CORPUS	DIDACTICUM	
IFAPA	

	
David	Tresemer	

Challenges	in	the	Teaching	of		Anthroposophic	Psychology	and	Psychotherapy	

shows	 these	 lectures	 fall	 by	 the	wayside.21	Can	 agreement	 be	 found	 on	 the	
basic	 400	 pages,	 with	 secondary	 readings	 (and	 even	 tertiary	 readings)	
identified	as	well?22	

o Identify	 exercises	 common	 to	 all,	 true	 fundamentals	 that	 we	 desire	 to	 be	
shared	by	everyone.	These	 could	be	 taken	 from	Ad	Dekkers’	Human	Dignity	
book.23	Again,	not	all	the	exercises,	perhaps	six	to	twelve	of	the	exercises	that	
can	 become	 common	 to	 all	 the	 trainings.	 As	 an	 example,	 we	 have	 used	
Exercise	 4.13	 from	 Dekkers’s	 book,	 the	 “Act-Consequence	 Chain,”	
supplementing	what	was	given	 in	the	book	with	a	bit	more	guidance	and	an	
illustration	of	an	act-consequence	chain	at	work.24	

o Identify	perhaps	three	case	studies	that	every	training	in	APP	could	take	up,	
which	we	could	then	assume	would	be	understood	by	every	colleague	trained	
in	 an	 APP	 course.	 Henriette	 Dekkers-Appel	 has	 gathered	 several	 cases,	 and	
the	 three	 could	 be	 chosen	 from	 that	 set.	 Again,	 the	 main	 three	 case	
presentations	 could	 be	 identified,	 and	 then	 others	 named	 as	 “additional—if	
there	is	time	to	take	them	on.”	

o Especially	 as	 the	 recommendation	 in	 APP	 is	 to	 form	 “teams”	 of	
complementary	approaches,	a	training	in	APP	should	include	(at	least)	3-hour	
units	 in	 these	 complementary	 disciplines:	 eurythmy,	 anthroposophic	
medicine,	 anthroposophic	 nursing,	 anthroposophic	 massage,	 astrosophy	
(basics	 of	 star	wisdom),	 and	 perhaps	 others.	 These	 are	 meant	 more	 in	 the	
sense	 of	 increasing	 appreciation	 for	 these	 different	 fields,	 not	 in	 creating	
practitioners	in	these	fields.	Such	familiarity	will	lead	to	responsible	referrals	
and	the	feeling	of	a	team	approach	to	a	client’s	needs.	

o Personal	psychotherapy:	You	can	now	obtain	a	master’s	degree	in	counseling	
psychology	 through	 working	 entirely	 on-line,	 without	 ever	 meeting	 the	
physical	 (and	 etheric)	 presence	 of	 your	 classmates.	 Such	 courses	 have	
dropped	a	requirement	to	experience	therapy	oneself,	or	demeaned	it	to	such	
an	 extent	 that	 it	 means	 little.	 Twenty	 hours	 of	 massage	 is	 accepted	 in	 one	
program	 I	 know	 of,	 which	 is	 very	 nice	 but	 not	 a	 comprehensive	 personal	
experience	of	psychotherapy.	Entering	into	personal	psychotherapy	for	a	year	

																																																								
21 Steiner, Rudolf. The inner realities of evolution, five lectures, 31 October to 5 December, 1911. Available 
as Steiner, Rudolf. (1911/2009).  Inner experiences of evolution. Great Barrington, MA: SteinerBooks. With 
the always helpful introduction by Chris Bamford. 
22 In response to an invitation from IFAPA Board that AAP have more connections with other centers for 
APP, we have initiated a compilation of the very key readings in Steiner, along with commentaries by the 
professionals who have chosen these passages. Hopefully this will assist in the identification of the key 
pieces of anthroposophic philosophy to guide APP programs. 
23 Dekkers, Ad. (2015). A psychology of human dignity. Great Barrington, MA: SteinerBooks. 
24 Ibid., 347-349. The worksheet that AAP has made is, of course, available. One could imagine that such 
worksheets could be assembled for six (or up to twelve) such exercises. AAP has used other exercises as 
well, and I mention the act-consequence exercise (4.13) because it is complicated, yet well worth the time to 
set it up. 
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or	 more	 seems	 essential	 to	 further	 one’s	 individual	 inner	 development,	 as	
well	as	to	understand	what	one	will	ultimately	be	delivering	to	others.	

	
Cooperation	in	formulating	the	foundations	of	the	teaching	of	APP	should	be	a	time	
of	cooperation	in	the	sharing	of	what	has	worked.	
	
***	


